The Middle Years Programme 
Introduction to the MYP 

The Middle Years Programme (MYP) of the International Baccalaureate Organization (IBO) is a course of study designed to meet the educational requirements of students aged between 11 and 16 years. The flexibility of the curriculum allows the demands of national, regional or local legislation to be met while still offering the possibility of being taught as an entity in itself. 

The eight subject groups of the MYP provide a broad, traditional foundation of knowledge, while the pedagogical devices used to impart such knowledge should increase the students' awareness of the relationships between subjects. Students are encouraged to question and evaluate information critically, to seek out and explore the links between subjects, and to develop an awareness of their place in the world. 

Fundamental Concepts

Young adolescents are confronted with a vast and often bewildering array of choices; the MYP is designed to provide them with the values and opportunities that will enable them to develop sound judgement and to choose wisely. Learning how to learn and how to evaluate information critically is as important as the content of the disciplines themselves. 

While insisting on the thorough study of the various academic subjects, the MYP accentuates their interrelatedness and advances a holistic view of knowledge. As a part of the International Baccalaureate Organization's curriculum, the programme fosters intercultural awareness, promoting better understanding of, and respect for, other cultures as well as concern for international issues. The MYP also stresses the importance of communication, through good command of one's own language, foreign language acquisition, and the appreciation of different modes of thinking and expression. 

Areas of Interaction

Additionally, students are required to explore and experience the five areas of interaction. These are: 

· approaches to learning (ATL) 

· community service 

· health and social education 

· environment 

· homo faber. 

The areas of interaction should be taught through the medium of the subjects, thereby fulfilling their integrative function; however some aspects may also be taught as separate courses and projects throughout the MYP where local circumstances dictate. However, the areas of interaction should certainly not be taught as discrete extra subjects which would increase the student's overall workload. Student participation in the areas of interaction culminates in the personal project. 

Aims and Objectives

The MYP offers a curricular framework within which school-specific requirements can be met, while maintaining the mission and philosophy of the IBO. To achieve this goal, the IBO prescribes the aims and objectives of all subject groups and the personal project. 

The objectives of each subject group are skills-based and broad enough to allow for a variety of teaching and learning approaches. The choice and organization of precise content is left to schools in order to preserve the flexibility which the MYP offers. In some subjects the content is not specified while in others a framework of concepts or topics is prescribed for all MYP students over the five years. Such prescription is kept to a minimum and schools are asked to expand their scope of topics and depth of treatment according to their individual needs and preferences. 

Sample programmes of study for all the subject groups have been written by practising teachers as some suggested means of enabling students to achieve the prescribed objectives. Users of the guides may choose to adopt the examples offered, amend them to suit their own requirements, or write an alternative programme of study. Whatever option is chosen, teachers are reminded that the objectives are prescribed. 

Programme Evaluation and Student Assessment

Programme evaluation at regular intervals is mandatory for all schools; its aim is to ensure quality of programmes in IB schools, at the same time assisting schools in their own self-evaluation processes and curriculum development procedures. 

The internal assessment of individual students by the teacher uses criteria based on the objectives published in this guide. Validation of grades achieved through internal assessment, and MYP certification for individual students by the IBO, which is optional, requires external moderation. 
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Curriculum Model 


This diagram represents the curriculum model of the Middle Years Programme of the International Baccalaureate Organization. In this model, the five areas of interaction connect the development of the individual (at the centre) and the educational experience in all subject groups (on the corners of the polygon). These interactive areas are common to all disciplines, each subject developing general and specific aspects of the areas. In turn, the subject groups are linked by the areas of interaction, thus exemplifying the interdisciplinary potential of the MYP. The five areas of interaction have no clear boundaries, but merge to form a context for learning that contributes to the student's meaningful experience of the curriculum. 

Aims and Objectives of the MYP 

Aims

The aims of all subjects and of the personal project in the Middle Years Programme of the IBO state in a general way what the teacher may expect to teach or do, and what the student may expect to experience or learn, in addition to the ways in which the student may be changed by the learning experience. 

Objectives

The objectives of any MYP subject and of the personal project state in a specific way the targets set for the course, defining what the learner will be able to do, or do better, as a result of following that course. 

The aims and objectives of the subject groups address all dimensions of learning, including knowledge, understanding, application and attitude. 

	· Knowledge: 
	the facts that the student should be able to recall to ensure competence in the subject. 

	
	

	· Understanding: 
	how the student will be able to interpret or predict aspects of the subject. 

	
	

	· Application: 
	how the student will be able to apply what has been learnt in new situations. 

	
	

	· Attitude: 
	how the student is changed by the learning experience. 


Objectives provided by the IBO for subjects in the MYP are defined as final objectives. While teachers will find it necessary to develop their own interim objectives and assessment practices in years 1–5, the IB final objectives form the basis for the IB assessment criteria, devised for use in the final internal assessment of the students at the end of year 5. Whether or not they request IB-validated grades for their students, all schools are required to organize learning and assessment in a way which is consistent with the prescribed objectives. 

Whatever programme of study schools adopt, the MYP final objectives are prescribed: teachers may follow the examples provided in the guides, or develop their own courses. Whatever approach is adopted, the areas of interaction should remain an integral part of the subject teaching and learning process, and must be at the core of the personal project. 

Humanities in the MYP 
Programme Requirements 

Humanities in the MYP consists of both history and geography, but may be taught, at the discretion of schools, as two distinct courses or as one integrated one and the approach may change for different year groups. As with all subject groups in the MYP, humanities must be part of each student's experience every year. However, the programme allows great flexibility in time allocation in any given year, as well as in the articulation and assessment of learning from one year to the next. 

The programme is presented as a conceptual framework within which teachers are free to select and design individual courses appropriate to the available resources, local requirements and the specific needs of the student. Schools must ensure that all students address the conceptual framework and develop the skills for both history and geography over the five years of the programme. 

All areas of interaction are central to the teaching of humanities as well as to other subject groups. Teachers should choose materials and methods which contribute to the students' understanding of these interactive areas. 

Through the study of humanities, students will learn to: 

· communicate and analyse historical and geographical information 

· appreciate their own and other people's past and traditions 

· develop an understanding of the ways in which environments change through physical as well as human action 

· develop an understanding of how local changes may affect human lives globally 

· consider a range of points of view and detect bias 

· develop their sense of curiosity, their imagination, and critical thinking skills. 

Please refer to Addressing the Areas of Interaction, and to the guide, Areas of Interaction for more information on the nature of these areas and on their integration into the courses. 

In the process of developing the skills and knowledge necessary for an understanding of history and geography, students are expected to gain a greater sense of personal identity and an international perspective. 'Internationalism' includes awareness and celebration of cultural differences, respect for the values of others, a sense of responsibility towards community and environment, and a sense of belonging to a 'global village'. The other main distinctive aspects of humanities within the MYP relate to the holistic view of the curriculum and students' learning, as reflected in the fundamental concepts of the MYP and the areas of interaction. This holistic approach implies the need: 

· for MYP humanities teachers to work closely with their colleagues, both in the humanities department and in other departments 

· to ensure coordination and integration of subject matter across humanities and other subjects.

Addressing the Areas of Interaction 

The areas of interaction form the basis of the MYP and should be at the core of the teaching of all subject groups. They contribute to an education resulting in global awareness, international understanding and an appreciation of cultural diversity. There are five areas of interaction: approaches to learning (ATL), community service, health and social education, environment and homo faber. 

The areas of interaction provide a means of broadening the experience of students, placing learning in context and helping the students to develop attitudes and values based on knowledge and skills acquired through the study of the disciplines. 

Teachers should consult the guide, Areas of Interaction to become familiar with the aims, objectives and dimensions of each area, and should be able to stress meaningful links to relevant topics and issues. 

Approaches to Learning 

This area is concerned with the development of effective study skills, of critical, coherent and independent thought, and the capacity for solving problems and making decisions. The humanities will provide students with opportunities to form a reasoned argument and present it clearly in a variety of media. By working both independently and cooperatively, students develop research skills, learn to organize work effectively and to use a variety of media and technologies to research and present data. 

Community Service 

Community service helps students to look beyond the classroom, and encourages responsible and caring participation in their local setting and in the wider world. In the humanities links are made to the community on many different levels, such as local, regional, national and global. The ways in which community values influence perceptions of the world, the need for global cooperation, awareness of bias, discrimination and inequality are all aspects of the humanities. Threats to communities from natural and human external influences, and the value of planned communal response, are an integral part of the subject. Students may take an active role in the development of the school and local communities. 

Health and Social Education 

Health and social education encourages a respect for body and mind which in turn enables the individual to make informed, responsible choices. The study of humanities deals with variations in human welfare over time and space. The manner in which individuals and societies have provided for their fundamental needs and the ways they respond to the stresses caused by social and technological change are studied. 

Environment 

Environment is an area of interaction which stresses the importance of conservation and challenges the student to accept responsibility for maintaining a natural world fit for present and future generations. The interaction between humans and the environment lies at the very heart of the humanities. An understanding of natural and human processes which contribute to the development of the physical, social and man-made environments is fundamental. Through an appreciation of environmental concerns students develop a sense of respect and personal responsibility for the environment. 

homo faber 
The purpose of homo faber is to develop opportunities for the student to appreciate the human capacity to invent, create, transform and improve the quality of life. homo faber stresses the ways humans can initiate change and examines the consequences. The humanities provides fruitful perspectives for exploring examples across time and place. The creative mind can be seen in the evolution of social, economic and political systems, and the impact of technological inventions can be studied in different geographical contexts. 

Points to Consider

While humanities provide ample opportunities for meaningful treatment of the areas of interaction, teachers should bear in mind a number of points. 

· References to the areas of interaction must be natural; teachers must avoid contrived links which do little to further the students' understanding of the issues. 

· As in other aspects of teaching, links to the areas of interaction must be well coordinated to avoid overstressing some aspects while neglecting others. The role of area of interaction leaders is important, as they cross departmental lines within the school and help form a global picture of the students' experience across the subjects. 

Geography 

Aims 

Geography involves the study of the development and spatial arrangement of various environments. In a world that is constantly changing this discipline helps the student to grasp the dynamic quality of spatial realities and to understand the changes which have taken place in different environments. It enables the student to study the environment as well as recognizing that, whilst natural forces shape the Earth, humans are important agents of change in their environment and the action taken by one society may affect the entire world. 

This course is designed to lead students from an understanding of their immediate natural and social environment to an appreciation of spatial phenomena on local, regional, national and global scales. An important dimension of the geography programme should be the fostering of an awareness of the challenges to humankind, as well as of our individual and collective responsibilities. This is done through the use and application of a body of major geographical concepts. 

The choice of content is left to the teacher so that each school can design a programme appropriate to its own location, local requirements and the specific needs of the students. 

The aims of MYP geography are to enable students to: 

· observe, classify, analyse, explain and relate, in order to allow them to understand the role of space, and to give them the opportunity to use space effectively 

· analyse, according to a variety of subjective viewpoints, the ways in which societies live in, locate, organize, compete for, and perceive space 

· acquire a critical and sympathetic awareness of interaction between humans and the environment, and to appreciate the role of subjectivity in the perception of space 

· organize their spatial knowledge at local, regional, national and global levels, in a world where information comes from an increasing variety of sources 

· develop a sense of place and an understanding of geographical scale; to appreciate inequalities and differences in levels of development 

· develop an awareness of the links between geography and history. 

Objectives 

The objectives of geography listed below relate directly to the assessment criteria, A–D (see Humanities Assessment Criteria). 

A Knowledge and Understanding 
At the end of the course, the student should be able to: 

· demonstrate subject knowledge through the use of a range of relevant facts, examples and case studies 

· demonstrate the precise use of appropriate subject language, vocabulary and terminology 

· demonstrate a clear understanding of geographical processes and relationships 

· explain geographical cause and effect 

· draw conclusions. 

B  Understanding and Application of Concepts 
At the end of the course, the student should be able to: 

· demonstrate comprehension of geographical ideas, theories and concepts 

· show an awareness of which concepts, ideas or theories are relevant to particular geographical situations 

· utilize their theoretical and conceptual knowledge to formulate ideas or hypotheses 

· apply concepts, ideas or theories to new situations and to make inferences 

· recognize limitations in the application of ideas, concepts and theories. 

C  Application of Skills 
Technical Skills 

At the end of the course, the student should be able to: 

· use geographical documents such as maps, graphs, tables, atlases, photographs and statistics, in a critical manner 

· represent spatial phenomena using maps, models, diagrams and graphs 

· use a variety of media and technologies to present geographical data. 

Investigative Skills 

At the end of the course, the student should be able to: 

· observe, record and select information from primary and secondary sources 

· classify data 

· research geographical data using a variety of media and technologies. 

Analytical Skills 

At the end of the course, the student should be able to: 

· quantify, check and verify geographical data 

· analyse and interpret geographical data and information 

· use information to make comparisons of similarities and differences 

· test hypotheses and/or ideas and where necessary modify them 

· recognize, describe and explain patterns in time and space 

· present clear and reasoned arguments based on geographical concepts, using relevant examples. 

Problem-solving and Decision-making Skills 

At the end of the course, the student should be able to: 

· evaluate geographical information critically in order to identify key questions and issues 

· make balanced judgements about issues, problems and conflicts 

· make decisions and apply concepts to a real-world context. 

D   Presentation and Organization of Information 
At the end of the course, the student should be able to: 

· select material which is relevant to the topic 

· organize information in a logically sequenced manner 

· express geographical information and ideas in a clear and precise manner 

· document clearly the sources of information used 

· use a variety of media and technologies to present data. 

Conceptual Framework 

Concepts relating to orientation and geographical position, the environment, development and spatial representation are fundamental to any geography programme. Schools are free to choose appropriate content, allowing the emphasis to shift gradually from local to regional, national and global scales. The students will deal with these concepts at an increasingly sophisticated level in terms of technical, investigative, analytical, problem-solving and decision-making skills. 

Orientation and Geographical Position 
These concepts and ideas deal with the development of an awareness in the students of a sense of place in a local, regional, national and global framework. This is fostered through a study of the concepts of: 

· relative location, real distance, time-distance, cost-distance and scale 

· geographical position and direction, using location techniques such as grid systems, and modern technology such as Geophysical Positioning Systems (GPS) 

· territoriality, boundaries, personal space, neighbourhoods, districts, regions, nations, and international organizations. 

Many of these topics need not be taught as separate units but could be integrated into other sections of the course. 

Environment 
These concepts deal with the relationship between people and the environment, and involve a study of: 

· natural processes and systems 

· natural hazards and their effect on human populations and the environment 

· human responses to hazards 

· the constraints and opportunities presented by the environment 

· variations in the natural and cultural environment at a variety of scales 

· the ways in which human activity can affect the environment 

· environmental problems such as pollution and environmental degradation 

· responsibility for the protection and conservation of the environment. 

Development 
This section examines certain aspects of development at a variety of scales. The programme should be organized with reference to the concepts below. 

Demography 
· Variations in density 

· Positive and negative factors which influence population distribution 

· Changes in population over time and space 

· The causes and effects of rapid population growth 

· Demographic indicators of development 

· Over-population, under-population, and optimum population 

· Population-control policies 

Food Supply 
· Global variations in food supply and nutrition 

· Physical and human factors which affect food production 

· Agricultural systems related to levels of development 

Resource Exploitation 
· Water and energy resources 

· Fossil fuels and renewable energy 

· Variations and changes in the global pattern of energy consumption 

· Raw materials 

· Resource management and conservation 

· Conflict resulting from resource exploitation 

Industrialization 
· Spatial variations in primary, secondary, and tertiary activities 

· Industrial location 

· Dispersion, relocation and mobility 

· Labour-intensive and capital-intensive systems 

· The role of multinational organizations 

· Technology transfer 

Settlement 
· Site, situation, dispersion and concentration 

· Hierarchies, services and functions 

· Urban field, urban morphology and land-use patterns 

· Urbanization and de-urbanization 

· Suburbanization and rural-urban migration 

· Urban landscapes and problems 

Transport 
· Transport networks, modes, costs and economic distance 

· The role of transport as a link between producers and consumers 

Variation in Levels of Development 
· Spatial variations in economic development and the quality of life 

· Demographic, economic and social indicators of development 

Leisure Activities 
· Changing patterns of leisure activities, leisure management, and planning ideas 

· The impact of leisure activities on the environment, protected areas, and national parks 

Subjectivity of Spatial Representation 
These concepts deal with the way in which we perceive the world, taking into account our different backgrounds, cultures and viewpoints; the intention is to encourage a positive vision of other countries, peoples and cultures. 

The programme should be organized with reference to the following: 

· perceptions of places, societies and environments 

· international and intercultural awareness and understanding 

· mental maps, spatial images, and appropriate map projections 

· prejudice, discrimination and bias with respect to places and societies 

· participation in decision-making, interaction and integration 

· recognition of spatial inequality and injustice. 

It is envisaged that these concepts will be integrated into other sections of the programme rather than being taught separately

History 

Aims 

The study of history in the MYP demands a truly international approach. It should address a variety of cultures and times, and should stress their increasing interaction within our modern world. 

Throughout the course the fundamental concepts of 'time', 'cause and consequence', 'continuity and change', and 'similarity and difference' should be developed and facilitated through a thematic and/or a chronological approach to the teaching of history. The framework should be broad enough to allow a global approach at each level, but it should also allow local demands, resources, and student and teacher interests to play a part in shaping the programme. The choice of content is left to the teacher so that each school can design a programme appropriate to its own location, local requirements and the specific needs of the students. 

It must be remembered that history is a combination of an account of the past and a study of how and why these past events occurred and their consequences. Students deal with tasks involving the increasing analysis of different types of evidence and the investigation and interpretation of past events. No single aspect should exclude the others. It is hoped that students will enjoy history and realize the relevance of studying and valuing the past for its own sake. 

The aims of MYP history are to enable students, through the fundamental concepts of 'time', 'cause and consequence', 'continuity and change', 'similarity and difference' to: 

· discover an interest in, and an enjoyment of, the past 

· develop a knowledge and understanding of the past 

· develop an understanding of history and culture from a local to a global perspective 

· appreciate the relationship between technology and historical change 

· develop the skills necessary for the effective study of history 

· cultivate an enquiring mind 

· develop critical thinking and historical imagination through working with, and understanding, the fragmentary evidence of the past 

· develop the realization that there are many different interpretations of the past 

· develop an awareness of the links between history and geography.

Objectives 

The objectives of history listed below relate directly to the assessment criteria, A–D (see Humanities Assessment Criteria). 

A  Knowledge and Understanding 
At the end of the course, the student should be able to: 

· know and apply historical terms 

· demonstrate factual recall 

· demonstrate an understanding of chronology 

· describe historical events. 

B  Understanding and Application of Concepts 
At the end of the course, the student should be able to: 

· make relevant connections (where they exist) between present and past events 

· understand events and issues in the context of the time period 

· recognize similarity and difference 

· identify cause and consequence 

· understand continuity and change. 

C  Application of Skills 
Evaluation of Evidence 

At the end of the course, the student should be able to: 

· detect forms of bias: visual, graphic, tabular and printed 

· question the authenticity and reliability of historical sources 

· interpret and evaluate a wide range of historical sources and evidence. 

Historical Analysis 

At the end of the course, the student should be able to: 

· analyse and interpret data and information 

· make balanced judgements on issues and problems, and draw valid conclusions 

· identify key questions and issues 

· present clear and reasoned arguments based on historical concepts, using relevant examples. 

D  Presentation and Organization of Information 
At the end of the course, the student should be able to: 

· select material which is relevant to the topic 

· organize information in a logically sequenced manner 

· express historical information and ideas in a clear and precise manner 

· clearly document the sources of information used 

· use a variety of media and technologies to present data. 

Conceptual Framework 

The fundamental concepts of 'time', 'cause and consequence' 'continuity and change', and 'similarity and difference' are integral to the study of history. An understanding of these concepts should be developed over the course, at an increasing level of sophistication. 

Time 
The concept of 'time' is not so much the measurement of years or time periods, but an awareness of the significance of the past through the study of the people, issues, and events which have shaped history. This knowledge: 

· establishes a personal sense of identity in a context of time and place 

· gives an understanding of a linear concept to time 

· develops an awareness of chronology which links people, places and events throughout history 

· assists in the development of an understanding of people in past societies. 

Cause and Consequence 
Although much in the course of history is the result of intentional action, the concept of 'cause and consequence' accepts the inclusion of the non-rational, or even the accidental. This understanding: 

· identifies short-term and long-term causes 

· establishes links between causes and consequences 

· promotes a more objective view of history. 

Continuity and Change 
While a sense of time and place may be said to establish historical awareness, the concept of 'continuity and change' necessitates an examination of the forces that shape history. These forces have interacted to make the world as it is today. This awareness: 

· develops a truly historical perspective which more clearly demonstrates why things change and why they stay the same 

· develops a more sophisticated analysis of the interplay of people, issues, and events over time. 

Similarity and Difference 
The concept of 'similarity and difference' provides a foundation from which an understanding of the complexities of human interaction develops. This understanding: 

· acknowledges diverse cultural traditions 

· recognizes the uncertainty of human intentions 

· encourages investigation into the achievements of different cultures.

Delivering the Programme 
Introduction 

One of the fundamental concepts of the Middle Years Programme is global education and a holistic view of knowledge. Faced with the complexity of the world, the student becomes aware – through the coursework and activities – of the interactions and the complementary nature of the various disciplines. 

Each subject, however, demands individual attention and possesses its distinct methodology. Schools must structure their own programme in which the objectives and concepts specific to each subject will be addressed, while creating in students' minds the relevant links between disciplines, and integrating the areas of interaction. 

Depending on local requirements and preferences, the schools' MYP programmes of study can be designed in many different ways: schools can offer an integrated humanities course; they may teach discrete subjects, taking care to establish relevant links to other subjects and the areas of interaction; they may offer a combination of both. Specific blocks could also be identified within a year (eg a three-week block might be devoted to an interdisciplinary project linking several subject groups; an entire term might be concentrated on one subject, while integrated teaching takes place the rest of the year). In some cases, history and geography will be taught as part of a social studies programme involving other disciplines such as economics and/or civic studies. 

In order to maintain this flexibility of approach, various sample programmes of study showing a variety of approaches to implementing MYP humanities within different school structures are offered in this section. They are meant to illustrate ways of organizing topics, concepts and skills to help students realize the objectives of MYP humanities. Their use is in no way mandatory, and schools can choose to adopt these examples unchanged, amend them, or devise alternatives. 

These samples vary in scope, detail and format. They are in no way prescriptive: they are only included here as examples of ways in which different schools are delivering MYP humanities, and are linking concepts and topics to each other and to the areas of interaction. 

Thanks are due to the MYP member schools which have contributed these sample programmes of study.

	Example 1: Geography 
Years 1 and 2

	MAJOR CONCEPT AREAS 
	COURSE OBJECTIVES 

	1 Concepts of Orientation and Geographical Position 

	  
	Students should have an appreciation of: 

	Location/Distance 
	· the relative location of home and school 

· the relative location of these in a local, regional and national framework 

· linear distance through the study of local maps of varying types, and time-distance through personal travel 

	Scale
	· geographical scale through the study of local, regional and national maps 

	Orientation
	· orientation through the study of direction and position using grid systems, latitude and longitude position of the sun, stars, compass points, local landmarks 

	Territory
	· neighbourhood, regional, provincial and national space; the concept of territory and personal space 

	2 Environmental Concepts 

	  
	Students should have an appreciation of: 

	Landscape
	· describe the local landscape 

· identify variations in the physical and cultural landscape 

· recognize that various constraints affect man's use of the environment, eg climate, geology, soil, aspect relief 

	Processes
	· recognize that physical and cultural landscapes are dynamic and that human and physical processes operate to change the landscape 

· recognize that the natural equilibrium of the environment can be altered by man 

	Conservation
	· understand that man can preserve and protect the local environment 

	3 Concepts Relating to Development 

	  
	Students should have an appreciation of: 

	Demographic concepts
	· recognize that variations exist in local populations in terms of: 

· density and distribution 

· socio-economic structure 

· ethnic structure 

· recognize how local demographic factors (birth rate, death rate, infant mortality) relate to other areas/nations 

· recognize that human beings are also a resource 

	Energy and resource exploitation 
	· understand the ways in which energy is produced in local environments 

· appreciate how local resources are exploited (ie raw materials) 

	Industrialization 
	· understand how the use of local and imported raw materials has led to the development of local industries 

· understand that some places have advantages over others for industrial development 

	Food supply 
	· understand the methods by which food is obtained or produced in the local environment (including imported foodstuffs) and recognize that these methods can change 

	Settlement/Urbanization 
	· recognize that some locations favour the development of settlements 

	Hierarchy 
	· understand that settlements are arranged hierarchically according to size, services and function 

· recognize that settlements evolve and internal variations in land-use result 

· recognize that the process of urbanization can cause a number of social and environmental problems 

· identify tertiary activities and their tendency to group together 

	Connectivity networks 
	· recognize that there is a local communications network which involves the movement of people, goods, services and ideas 

	Accessibility 
	· understand that levels of connectivity and accessibility vary within such a network 

· recognize that flows within such networks vary with time and in space 

	Development/Inequality 
	· recognize that some areas/regions are more highly developed than others 

· identify local variations in the quality of life 

	Leisure/Recreation 
	· appreciate the importance of leisure time and its use 

· appreciate the leisure provisions in the local area in terms of time, distance and cost accessibility 

· appreciate that leisure provision causes conflicts with other land-use demands 

	4 Subjectivity of Spatial Representation 

	  
	Students should have an appreciation of: 

	Discovery exploration 
Mental maps 
	· describe/represent their perceived environment through exploration and observation (year 1) 

· assemble information, from a variety of sources, which allows them to develop a perception of other environments (year 2) 

	Subjectivity 
	· appreciate that different people perceive the environment in different ways according to their background 

· appreciate how community values influence their perception of other human environments 


	Example 1: Geography 
Years 3, 4 and 5

	MAJOR CONCEPT AREAS 
	COURSE OBJECTIVES 

	1 Concepts of Orientation and Geographical Position 

	  
	Students should have an awareness of: 

	Location 
	· the place of the Earth in space and related phenomena,
eg seasons, tides 

· the location of continental masses and oceans 

	Orientation, scale, distance
	· distance at a global scale, eg through the study of flight path maps, shipping lanes 

	Accessibility
	· space-time and time-distance, space-time conservations, eg the shortening of time-distance due to the increasing speed and efficiency of transport 

	Territory
	· a sense of place in a regional and global context 

· international, political, strategic and economic grouping such as COMECON, EEC, NATO, LAFTA, ECOWAS 

· world organizations, eg UN, OPEC; the concept of developed and developing worlds 

	2 Environmental Concepts 

	  
	Students should have an awareness of: 

	Landscape 
	· understand the evolution and location of the major features associated with plate tectonics, ie fold mountains, earthquake and volcanic activity 

	Natural cycle processes
	· appreciate geological time in terms of the origin of the Earth's major landscape features 

· appreciate the relationship between major landscape features and human activity, eg deltas, flood plains, mountain areas 

	Systems
	· appreciate the ways in which human activity can interfere with the balance of the environment, eg the pollution of atmosphere, land and water, interference with ecosystems and soil erosion at regional and global scales 

	Conservation
	· identify major areas which are at risk and examine potential solutions to environmental problems 

	Natural hazards
	· appreciate the problems which face humankind resulting from major natural phenomena such as flooding, earthquakes and volcanic eruptions, storms, climatic change (eg desertification, dust storms, drought) and the relationship between levels of response to hazards and levels of development 

	3 Concepts Relating to Development 

	  
	Students should have an appreciation of: 

	Demographic concepts
	· identify the major factors which influence population distribution at regional and world scales 

· understand the causes of the rapid growth in world population 

· appreciate the problems which result from such rapid growth rates 

· recognize the regional variations in population growth rate 

· appreciate the concept of demographic transition in relation to population structure and level of development 

· recognize the problems associated with controlling population 

	Energy and resource exploitation
	· appreciate the regional and global imbalances in food production and consumption 

· recognize the major factors which influence food production in contrasting environments 

· appreciate the relationship between agricultural systems and levels of development 

· appreciate variations in the global pattern of energy production and consumption 

· understand the relative and dynamic importance of various forms of energy production 

· appreciate the increasing demand for water in a variety of environments 

· appreciate the need for effective resource management and conservation 

	Urbanization
	· understand the factors which influence settlement locations 

· appreciate the existence of areas of differing land-use within settlements 

	Hierarchy
	· appreciate the hierarchical arrangements of settlements in which places are arranged according to population size and range of services 

· develop an awareness of the differences in urbanization in the developed and developing worlds 

· understand the problems which result from the rapid growth of settlements and appreciate how attempts are being made to solve such problems 

	Networks
	· understand the role of transport as a link between resources, producers and consumers 

· understand the variety and relative importance of competing transport modes 

	Accessibility
	· understand the importance of accessibility and connectivity in economic activity 

	Trade
	· realize the need for trade between regions with different resources 

· understand regional and global trading patterns 

· appreciate the dynamic role of trading blocks in world trading patterns 

· understand that trade between nations and world regions is not always balanced 

	Leisure/Recreation
	· understand the place of leisure and recreation in various societies now and in the future 

· be aware of the effects of changes in demand for recreation, leisure and tourism and the spatial effects of these 

· realize that conflicting land-use demands exist as a result of increasing leisure time 

· understand the need for careful management and planning of recreational and tourist facilities 

· be aware of the impact of these activities upon societies and landscapes 


	Example 1 (continued): Geography

Content Area Matrix      Years 4 and 5

An example of how the main concept areas and course content could be related to the areas of interaction

	TOPIC 
	COMMUNITY SERVICE 
	HOMO FABER 
	ENVIRONMENT 
	HEALTH & SOCIAL EDUCATION 
	APROACHES TO LEARNING AND GEOGRAPHY SKILLS 

	Concepts of Location and Geographical Position 

	Mapwork 
	Settlement location on maps
Settlement patterns
Mapping human activity Importance of maps to communities, eg city maps
Recreational guides 
	Grid systems, scale, distance, direction, symbols
Contours
Maps at different scales 

Maps of different types, eg topological
Major map projections, eg Peters, Molleweide, Mercator, Polar 
	Recognizing major landscape features – relationships between landscape and human activity 
	Use of maps in recreation and leisure activities 
	Grid references, measuring distances (straight and curved)
Calculating height and simple gradients
Sketching sections
Map and photograph interpreting
Enlarging
Reducing
Satellite photographs
Atlas work
Computer atlas 

	Environmental Concepts/Topics 

	Elements of climate 
	Effects of weather hazards on communities, eg winds, heavy rain/snow, frost, fog, heatwaves, ice storms 
	Weather maps 
Recording weather phenomena 
Satellite photos
Teletext and newspaper data Weather map symbols
How human activities affect the weather 
	Temperature, humidity
Pressure, precipitation
Effects of altitude, latitude, distance from sea, aspect, ocean currents 
	Effects of weather on health, eg föhn wind and headaches 
	Isoline maps 
Synoptic charts 
Graphs (line and bar)
Interpreting
Explaining
Recognizing relationships Describing maps and graphs 

	Upland glacial landforms 
	Settlement location in glaciated uplands 
Responsibility for preservation of the landscape 
	Adapting to the landscape: farming, transport, recreation 
Hazard protection and prevention 
	Glaciated mountain environments – major erosional and depositional landscape features 
Hazards – avalanches, floods, landslides 
Effects of human activity, eg deforestation 
	Effects of hazards on human safety 
	Photographs
Sketching from photos
3D photographs
1:50 000, 1:25 000
Local maps
Annotated diagrams 

	River basins 
	Settlement location in river valleys
Communal responsibility for maintaining water quality where rivers cross borders 
	Human utilization of rivers for water supply, energy, transport
Modification of the channel
Hydrology – flood hydrographs
Stream discharge measurements 
	Drainage basins, watershed, simple drainage patterns
Erosional and depositional river landforms – valley shape, meanders
Flood plain, terraces, levels, ox-bows, waterfalls, rivers, energy, load, channel shape
Sources of pollution of rivers
Seasonal variations in flow 
	Clean water supply
Threats to human safety and property from flood hazards
Water-borne diseases
Dangers of river pollution 
	Sketch diagrams
Mapwork
Hydrographs
River-regime graphs 

	Coastlines 
	Coastal settlement locations
Opportunities offered by coasts, eg ports, resorts, fishing, industry 
	Coastal management and protection 
	Waves, tides, currents, erosional and depositional landforms
Coastal hazards – erosion, silting, flooding, landslips, beach drift
Coastal pollution 
	Maintaining clean beaches and sea for recreation 
	Mapwork
Photographs
Decision-making 

	Arid areas 
	
	Managing water in the desert
Aquifers, artesian basins, irrigation, oases
Potential for solar energy exploitation 
	Landscape and climate erosion, deposition by wind and water 
Hazards, flash floods, dust storms, dune migration 
	
	Climate graph comparisons 
Landscape sketching and labelling 

	Concepts and Topics Related to Development 

	Population 
	Growth of world population
Regional variations in growth rates
Population control policies
Old and young populations
Migration 
	Indices of change, eg birth and death rates, natural increase, demographic transition mode 
Stable, progressive and regressive populations 
	Population distribution – world scale
Main environmental factors
Environmental effects of rapid growth
Variations in density 
	Changes in life expectancy and infant mortality 
	Recognizing relationships and explaining them, eg stage of demographic transition and population pyramids
Interpreting age structure
Calculating density
Chloropleth maps
Discussing population control 

	Food production 
	Balance between food supply and population (world and regional scales)
Human responsibilities, eg aid to famine-stricken regions 
	Farming systems
Comparing and contrasting the developed and developing world
Subsistence 
	Global imbalances in food production per capita 
Environmental factors affecting food production 
	Global variations in diet 
Nutritional diseases 
	Constructing systems diagrams 
Discussing, eg type of aid to give to developing agriculture
Comparing and contrasting 

	Tourism 
	Global contrasts in leisure time
Age contrasts in leisure demands
Mass tourism 
	Provision of leisure facilities and infrastructure
Shrinking globe 
	Major tourist locations – case study – environmental advantages
Environmental conflicts 
	Benefits and problems of tourism
Social conflicts caused by tourism
Sex tourism – social and health effects 
	Video notes
Evaluating benefits and problems
Time-distance maps 

	Spatial inequality 
	Global variations in wealth, rich/poor world, north/south
Measures to alleviate inequality 
	Measures of wealth (social, economic, demographic) 
	Environmental factors which contribute to variations in wealth – the poverty belt 
	Relationship between wealth and health 
	Use of MacGlobe for statistics
Correlation
Scatter graphs
Calculating of lines of best-fit
Research project
Case studies 

	Transport networks 
	Ideas of connectivity and accessibility of places 
	Transport costs
Economic distance
Modes of transport – comparison 
	Environmental constraints
Effects of transport on the built and natural environments 
	Traffic pollution
Effects of living near major highways – noise and fumes 
	Topological maps
Transport maps
Accessibility matrix
Planning routes 

	Settlement 
	Urban field relationships
Central places
Causes of urbanization
Urban planning – green belts
Case studies of individual cities 
	Internal structure of cities
Concepts of hierarchy
Rank-size distribution
Types of settlement
Urban models 
	Environmental factors influencing settlement location
Pollution problems
Traffic congestion 
	Problems of cities, eg social problems – housing, crime, overcrowding, waste disposal, stress 
	Mapwork
Rank-size rule, central place diagrams, models
Case study
Comparisons
Planning decisions 

	Industrialization 
	Global employment in primary, secondary and tertiary sectors
Economic and human location factors
Newly industrialized countries Multinationals 
	Industrial classification
Industrial case studies
Extraction, processing, manufacturing, transport
Tied and footloose industries Industry as a system 
	Environmental factors in industrial locations, eg raw materials
Agglomerations 
	Employment and unemployment caused by locational change
Health and safety in industry 
	Pie charts
Recognizing relationships
Case study comparisons
Systems diagrams 

	Energy 
	Problems facing the world community related to possible global warming
Community action 
	Methods of energy production, fossil fuels and alternative energy
Low technology methods of harnessing energy 
	Effects of burning fossil fuels, firewood, dung
Nuclear energy and the environment
Enhanced greenhouse effect and possible consequences
Acid rain 
	Health problems resulting from the use of fossil fuels 
Danger to human well-being resulting from potential global warming 
	Personal project on energy and the environment 

	Concepts Relating to Subjectivity of Spatial Representation 

	Fieldwork:
A study of variations in shopping quality within the central business district (CBD) 
	Pedestrian densities and movement – evaluating accessibility using these
Working in groups
Sharing data
Group discussion 
	Evaluating shop quality
Formulating hypotheses 
	Evaluating the appearance of the street 
	Assessing pedestrian safety
Shopping as recreation
Views about the needs of shoppers in a city centre – pleasant environment, rest points, etc. 
	Data collecting
Map reading
Working in groups
Data summary tables
Simple calculations
Bar charts and scatter graphs
Correlation
Subjective evaluation
Recognizing difference of opinion
Compromising
Generalizing
Recognizing limitations
Interpreting
Drawing conclusions
Investigating hypotheses 


Example 2: History 

It should be noted that the specific examples of topics given here are only suggestions and each school may choose its own content. Nevertheless, the international focus of this programme requires that schools choose topics that represent a variety of regions in each year of the programme. Local and regional examples should be selected to reflect local needs and resources. 

Year 1: Foundations of Civilization
History and the Tools of History 

· The nature of history 

· The means of developing historical knowledge 

· The identification of historical evidence 

Pre-history and the Development of Early Civilizations 

· The evolution of prehistoric people 

· The characteristics of early civilizations 

Ancient Civilizations 

· The fundamental characteristics of the Ancient World 

Year 2: Societies and Cultures in Transition 
Examples, which can be drawn from appropriate regions, could be chosen from the following: 

Migrations 

· Cherokee 

· Celts 

· Vikings 

· Mongols 

· Bushmen of the Kalahari 

· Polynesians 

Anthropological Study 

· Maori 

· Aborigine 

· Zulu 

· Kwakiutl 

· Ainu 

Societies in Development 

· Medieval Europe 

· The rise of Islam 

· Japanese feudalism 

· The T'ang dynasty 

· The Incas 

· The Aztecs 

· The Mayas 

Year 3: Cultures in Contact and Conflict
Examples could be chosen from the following: 

The Impact of Cross-cultural Encounters 

· Exploration 

· Trade 

· Colonialism 

· The rise of mercantilism 

The Birth and Rebirth of Ideas 

· Comparative religions 

· Renaissance 

· Reformation 

· The scientific revolution 

· Political thought 

Years 4 and 5: Change in the Modern World
Schools should select material which will include examples of rapid change caused by social (including cultural and gender issues), political and economic factors. The selection should include examples from the late 19th and 20th centuries and from different geographical regions of the world. 

· The American Revolution 

· The French Revolution 

· The Mexican Revolution 

· The Russian Revolution 

· The Chinese Revolution 

· The Industrial Revolution 

· Scientific and technological change 

· Comparative political ideologies 

· Meiji Restoration 

· The growth of nationalism 

· Imperialism and decolonization 

· The changing role of women in society 

· Human rights movements 

· The Cold War and détente 

· The rise of international organizations 

· Economic developments of the 20th century 

· Conflicts and efforts to promote peace in the 20th century 

	Example 3: History 

Content Area Matrix          Years 1,2 and 3       Theme: Community 

Major concept(s) for subject area: time, continuity and change, similarity and difference, cause and consequence

	TOPICS 
	SPECIFIC CURRICULUM IDEAS/PLANS 
	AREAS OF INTERACTION CONNECTIONS 
	CONNECTIONS TO OTHER SUBJECTS 
	THEME/PROJECT CONNECTIONS 
	STUDENTS WITH SPECIAL NEEDS 

	Fundamental Concepts of History
– the 'tools' of history 

Ancient Civilizations
Aztecs
Mayas
Incas
Greeks
Romans
Egypt/Mesopotamia
China/Japan
Africa 

Introduction to:
Geography
Climate
Land-use
Populations
Distribution
Use of resources 

Political Science
Types of government
Bias(es)

Economics
Trade and its impact 
	Examining communities by exploring cultural universals (ie values, ethics, government, family, art, economics, belief systems) 

Examining historical documents 

Exploring local culture
Geographic resources
(maps and atlases) 

Video series: ancient civilizations 

Trade and travel fair: creating a product to trade 

Biography board
Timelines 

Ancient civilization
Cultural board game 
	Health and Social Education
Strengthening interpersonal relationship skills by gaining an awareness and appreciation of cultural differences 

Environment
Exploring and raising awareness of human impact on the environment and the human need for adaptation 

Homo Faber
Discovering human innovations and inventions
Creating a civilization and artefacts representing the culture 

Approaches to Learning 
Cooperative group work
Self-discipline
Research
Problem-solving skills
Critical thinking
Developing a hypothesis 
	Science
Relationships between humans and their environment
Developing a healthy body
Effects of air pollution
Water cycles and abuses of water
Soil formation and fossil fuels 

Mathematics
Graphing
Measurement
Map making
Scale
Geometry/shapes
Reading tables
Recording data 

Art 
Illustrating a community
Creating artefacts for a community
Technology
Researching via the Internet
Word processing
DRAW and paint software
HyperStudio 
	Presentations
Creating a community on the planet called Frosch 

Include the Following:
Prospectus
Tourist information
Time capsule
Collection of artefacts
Trade and travel fair
Formal presentation 

Optional Components:
Flags
Symbols
Seals
Customs
Traditions
Law enforcement
Legends and myths
Governmental systems 
	Graphic organizers for research 

Breaking down the requirements into smaller increments 

Heterogeneous groups for collaborative work 

Peer tutoring 

Study skills elective 


	Example 3 (continued): History

Content Area Matrix          Years 1, 2 and 3      Theme: Change

Major concept(s) for subject area: cultures in transition via time, continuity and change, similarity and difference, cause and consequence 

	TOPICS 
	SPECIFIC CURRICULUM IDEAS/PLANS 
	AREAS OF INTERACTION CONNECTIONS 
	CONNECTIONS TO OTHER SUBJECTS 
	THEME/PROJECT CONNECTIONS 
	STUDENTS WITH SPECIAL NEEDS 

	Migrations 
Celts
Vikings
Mongols
Bushmen
Polynesians 

Anthropological Study
Maori
Aborigine
Zulu
Kwakiutl
Iroquois
Cherokee
Navajo
Hopi 

Societies in Development
Medieval Europe
Rise of Islam
Japanese feudalism
T'ang dynasty 
	Migrations, exploration and colonization 

Emphasis on political structures: monarchy, tyranny, democracy, etc.
How they impact and are supported by the society (include the United States and the presidential election process) 

How inventions have affected the growth and development of societies 

Possible video selections:
The Gods Must be Crazy
Dances with Wolves
More than Bows and Arrows 
	Health and Social Education
Interpersonal communication skills: practising personal responsibility – how do we individually affect society? 

Environment
How the need to adapt to our environment creates the need to invent
Survey of human inventions 

Homo Faber
Museum of change – creating a museum piece that represents change 

Approaches to Learning
Cooperative group
Research
Critical thinking
Evaluation
Presentation 

Community Service
Sharing responsibility 
	Mathematics
Economics
Scale 

Science
Earth science
Chemistry and matter
Light and sound
Heat and energy
Weather 

Humanities
History and geography
Climate and adaptation 

Technology
Research via the Internet
Word processing
Draw and Paint software
HyperStudio
Video digitizing 

Art
Illustrating an invention using perspective in a variety of media
Creating a museum piece representing change 
	Inventions
Presentation of an invention, its inventor, and its impact on society
Evaluation by answering the question: 'How would life be different without this invention?' 

Museum of Change
Each student creates an end-of-year exhibit based on their individual research and displays it throughout the community 
	Graphic organizers for research 

Breaking down the requirements into smaller increments 

Heterogeneous groups for collaborative work 

Peer tutoring 

Study-skills elective 


	Example 3 (continued): History

Content Area Matrix           Years 1, 2 and 3      Theme: Ideas, Systems and Traditions

Major concept(s) for subject area: exploration of exteriors, interiors and ourselves via time, continuity and change, similarity and difference, cause and consequence 

	TOPICS 
	SPECIFIC CURRICULUM IDEAS/PLANS 
	AREAS OF INTERACTION CONNECTIONS 
	CONNECTIONS TO OTHER SUBJECTS 
	THEME/PROJECT CONNECTIONS 
	STUDENTS WITH SPECIAL NEEDS 

	European expansion 

Indigenous peoples   of the Americas 

Arab traders: the silk trade 

Birth and rebirth of ideas 

Renaissance 

Reformation 

Confucianism 

Taoism 

Mughal/Mongol empire 
	Use of essay writing
Cause and effect
Speculation
Evaluation 

Discovering interior and exterior space with regard to values, belief systems, and customs 

Exploring personal connections with exteriors and interiors in a physical/spatial manner 

Connecting exterior and interior environments through sensory, emotional and aesthetic elements 
	Health and Social Education
The ways in which our environment affects our physical health, our mental well-being, and our emotional health 

Environment
Human ability and/or inability to control the environment 

Homo Faber
How do humans create their own exterior and interior environment? 

Approaches to Learning 
Use of the library
Writing an essay
Effective debate
Problem-solving
Organizing
Presenting 
	Science
Scientific method
Anatomical structures
Functions and malfunctions of biological systems 

Environmental Systems
Changing Earth: volcanoes, earthquakes, weather, adaptation, extinction and ecosystems 

Mathematics
Geometry, scale and proportion
Marketing, economics, graphing 

Art
Perspective, landscape
Drawing/painting, colour, texture, form, dimensions 

Technology
Drafting/blueprint
Utilizing various computer software programmes 
	Creating Exterior and Interior Spaces
Drawing to scale the exterior of a chosen space, taking into consideration its historical period, landscaping, etc. 

Drawing to scale an interior space Transforming the space from a 2D to a 3D representation which accurately reflects a specific historical period 

Inclusion of all the elements of design (texture, colour, form, scale, etc.)
Creating at least one life-sized decoration 

Emotion box: designing a 3D model using form, texture, colour and perspective to express your most or least favourite 'space', or to reflect a personal connection 
	Graphic organizers for research 

Breaking down the requirements into smaller increments 

Heterogeneous groups for collaborative work 

Peer tutoring 

Study groups/study skills elective 

After school 'homework club' 


	Example 4: Integrated Humanities 

Content Area Matrix

Parallel topics studied in history and geography (see detailed links on the next page) 

	  
	YEAR 1 
	YEAR 2 
	YEAR 3 
	YEAR 4 
	YEAR 5 

	History 
	ORIGINS
Foundations of History
History and tools of history
What is history?
The importance of looking at evidence
Archaeology
Creating an archaeological dig 

Human Origins
From the first humans to the first farmers and cities 

Birth of Civilization
Ingredients of civilization
Mesopotamia and the Fertile Crescent
Ancient Egypt 
	CIVILIZATION 
Early Civilizations
Ingredients of a 'great' civilization 

Focus on Ancient China, the Greeks and the Romans:
Why did these civilizations evolve?
How 'civilized' were they?
What is the legacy of these early civilizations?
	THE NEW WORLD
Medieval life in Europe
The Renaissance
Voyages of exploration, expansion and discovery focusing on Latin America and Africa
	CHANGE IN THE MODERN WORLD
Renaissance
Dutch Age of Expansion
French Revolution and Enlightenment
American Revolution
Industrial Revolution
	CHANGE IN THE MODERN WORLD
Chinese Revolution
Russian Revolution
Civil Rights movements
Human Rights movements 

	Geography 
	ORIGINS
Foundations of Geography
Geography and tools of geography
Map and atlas work 

Origin of the Earth
Introduction to the Earth, rivers, mountains, oceans 

Early Settlement
Factors influencing choice of settlement
Early settlement 
	CIVILIZATION
How Civilized is the World Today?
A review of issues facing the world today 

How do People Adapt to their Environments?
World climatic and environmental regions
Polar, desert and equatorial rain forests
Adaptation of indigenous people to their environment 
	THE WORLD TODAY
Focus on Latin America, Africa and South East Asia
Introduction to development issues
Criteria used to measure development
Physical features including climatic and physical issues, desertification, deforestation and flooding
Human issues including population growth, migration, growth of cities and cultural issues
The future world, development strategies 
	HUMAN GEOGRAPHY
Population issues
Urban growth and structure
Tourism and development
Energy and the future
Industrial change
People and the quality of life 
	PHYSICAL GEOGRAPHY
Topological mapping
Sculpturing the Earth
Water management
Food from ecosystems
Weather systems and forecasting 


	Example 4 (continued): Integrated Humanities

Content Area Matrix: Links to the Areas of Interaction (extract)     Year 2, First Semester

	CONTENT AND THEMES 
	MAIN SKILLS
AND AREAS OF INTERACTION 
	OTHER INFORMATION
AND ASSESSMENT 

	The Rise and Fall of the Greek and Roman Civilizations 

The Greeks 

The Romans 

Guiding Questions:
1 What do the myths tell us about ancient civilizations?
2 Why Greece and Rome?
3 Were the Greeks and Romans civilized?
4 What is the legacy of the Greeks and Romans? 
	Approaches to Learning
Map and data analysis and interpretation
Note-taking, mind-mapping and outlining
Summarizing information and identifying key facts
Essay writing
Identifying sources of information
Researching and writing a report
Comparing and contrasting information
Decision-making
Devising a rubric and developing self-assessment strategies

Environment
Response to environment
Influence of environment on civilizations

Homo Faber
Inventions and achievements in Greece and Rome
The legacy of the Greeks and Romans
	
Daily and weekly homework:
assignments involving reading, note-taking, data-response and analysis, questions, written work 

Quizzes and tests 

Individual and group work 

Oral participation 

Research project on Ancient Greece 

Roman newspaper 


	Example 4 (continued): Integrated Humanities

Content Area Matrix: Links to the Areas of Interaction (extract)      Year 2, First Semester

	CONTENT AND THEMES 
	MAIN SKILLS AND
AREAS OF INTERACTION 
	OTHER INFORMATION
AND ASSESSMENT 

	World Climatic and Environmental Regions
Focusing in particular on the equatorial rainforest, desert and polar regions 

Guiding Questions:
1 How civilized are we today?
2 What aspects of early civilizations are found in places in the world today?
3 How have people adapted to living in different environments? 
	Approaches to Learning
Interpreting current events
Map and data analysis and interpretation
Note-taking, mind-mapping and outlining
Summarizing information and identifying key facts
Essay writing
Researching and writing a report
Comparing and contrasting information
Decision-making
Devising a rubric and developing self-assessment strategies 

Environment
Response and adaptation to environment
Influence of environment on way of life 

Homo Faber
Human ingenuity in adapting to the environment 
	Daily and weekly homework 
assignments involving reading,
note-taking, map and data-response and analysis, questions, written work 

Quizzes and tests 

Individual and group work 

Oral participation 

Group project on a different region
of the world such as the equatorial
rainforests, deserts and polar regions 

Individual project 


	Example 4 (continued): Integrated Humanities

Content Area Matrix: Links to the Areas of Interaction (extract)     Year 3, First Semester

	CONTENT AND THEMES 
	MAIN SKILLS AND
AREAS OF INTERACTION 
	OTHER INFORMATION
AND ASSESSMENT 

	World Development
Identifying criteria to measure development 

Voyages of Exploration and Discovery
Focusing on the discovery and colonization of Africa and Latin America
Introducing culture and cultural influences
Early empires
The arrival of the Europeans
Colonization
Africa and Latin America today 

Our Future World
Current issues facing the planet
Solutions and predictions for the future 
	Approaches to Learning
Map and data interpretation
Researching and analysing data
Note-taking
Mind-mapping
Researching and writing a report (library and technology)
Writing an essay 

Environment
Human response to environments 

Homo Faber
Adaptation to environment, birth of early civilizations, impact of humans on a country's development 

All Areas
Interpretation of current events
Decision-making 
	
Homework assignments 

Daily and weekly homework:
assignments involving reading, note-taking, data response questions, map
and data analysis, written work 

Quizzes and tests in class, group work and oral participation 

One more in-depth assignment involving research on Africa and Latin America

A summative assignment investigating current issues 


	Example 4 (continued): Integrated Humanities

Content Area Matrix: Links to the Areas of Interaction (extract)      Year 3, Second Semester

	CONTENT AND THEMES 
	MAIN SKILLS AND
AREAS OF INTERACTION 
	OTHER INFORMATION
AND ASSESSMENT 

	World Development
Making comparisons between countries 

Physical and Human Issues facing the World Today
With particular reference to the continents of Africa, Latin America and South-East Asia
Studying issues such as desertification,
deforestation, flooding, population growth, migration and the growth of cities 

Integrated Humanities/Information Technology
Summative Project:
designing a theme park 

Guiding Questions:
1 How do we measure development?
2 What are the characteristics of a developing and a developed country?
3 What are some of the physical
and human issues that people in
developing countries face?
4 How can a country become developed?
5 What is the cost of development? 
	Approaches to Learning
Map and data interpretation
Researching and analysing data
Comparing and contrasting countries
Interpretation of current events
Note-taking and outlining
Mind-mapping
Summarizing information and selecting key facts
Decision-making
Researching and writing a report (library and technology)
Writing an essay
Devising a rubric and developing self-assessment strategies 

Environment
Human response and impact on the environment
The environmental cost of development 

Homo Faber
Adaptation and response to environment
Impact of humans on a country's development
Humans as agents of change 
	
Homework assignment:
small research report
comparing three countries
according to development 

Daily and weekly homework:
assignments involving reading,
note-taking, data response questions,
map and data analysis, written work 

Quizzes and tests in class 

Individual and group work 

Oral participation 

Individual in-depth assignment
involving research on an issue in the developing world 

Group presentation 


Assessment 
Introduction to Assessment 

There is no external assessment by the IBO within the Middle Years Programme: ie there are no formal externally-set or externally-marked examinations. All assessment within the MYP is carried out by teachers in participating schools and relies on their professional expertise in making qualitative judgements, as they do every day in the classroom. 

In line with its general assessment philosophy, the IBO will not pursue a norm-referenced approach to assessment in the MYP; instead it aims to achieve a criterion-referenced approach. Students are therefore assessed against defined assessment criteria and not against other students. 

All MYP schools are expected to develop assessment procedures and methods of reporting to parents which reflect the philosophy and objectives of the programme. All schools are thus expected to use the assessment guidelines and criteria published in this guide, although local or national requirements may involve other assessment models and criteria as well. For schools which request IB-validated grades for their students, the criteria and corresponding levels of achievement must be used as a basis for the grades submitted to the IBO; for these schools, standardization of assessment is ensured through a process of external moderation of teachers' internal assessment. 

This section provides advice on internal assessment, the criteria and level descriptors for final assessment, and the procedures which teachers must follow when their school registers candidates for IB-validated grades. The MYP Coordinator's Handbook includes further details concerning the registration of candidates for certification, and the process of external moderation. 

It is highly recommended that the procedures for assessment and the MYP assessment criteria are shared with both students and parents as an aid to the learning process

Assessment During the Course 

Formative and Summative Assessment

Within the MYP, continuous assessment should be an integral part of teaching. The use of assessment in a formative sense, to judge regularly the effectiveness of both teaching and learning processes, is essential to allow teachers and students to identify strengths and weaknesses. The purpose and means of assessment should be clearly explained to the students. 

· Formative assessment is an integral part of the learning experience and should not be an artificial 'add-on'. The objectives addressed by specific tasks should be shared with the students, with feedback taking place as soon as possible. 

· Summative assessment is the judgement made by the teacher of the standard of achievement reached by each student at the end of each stage of the programme. Assessment tasks should reflect the objectives and assessment criteria of the programme. They must be carefully chosen to measure the level of achievement expected for the relevant age group. 

The forms of assessment and reporting to parents and students will vary from one school to another. The flexibility which characterizes the MYP offers schools the opportunity to design their programme according to their needs and/or the constraints of their own national curriculum, while working towards the attainment of common MYP objectives. However, in line with the philosophy of the MYP, both formative and summative assessment during the course of the programme should be fully consistent with the teaching and the curriculum. 

The assessment criteria published in this section of the guide correspond to the objectives of MYP humanities. The levels of achievement described have been written with year 5 final assessment in mind. In years 1–4 schools will adapt the relative importance, focus and expected levels of achievement for each criterion according to the progression of learning organized by each school. Some other criteria may also be added by the school and reported on internally to parents and students. 

Formative and summative assessment should: 

· allow both student and teacher to assess what the student can do, and how he/she can use knowledge and skills in a meaningful situation 

· allow the application of knowledge and skills rather than the mere recall of facts 

· involve the students' participation and reflection, for example, students should know the criteria of assessment for a given task, and on occasion help devise an assessment grid (rubric) to measure various aspects of their performance 

· provide students with an opportunity to analyse their learning and to understand what needs work or improvement 

· be based on agreed standards of performance for a particular year group, with expectations set by teams of classroom teachers and clearly communicated to students and parents 

· be informative for students, parents and teachers, and provide direction for future instruction 

· include references to consistent objectives and standards across the subjects such as ATL skills and attitudes, and collaborative work 

· reflect achievement against the criteria for the subject, and provide equal opportunities for students, regardless of gender, culture and special needs. 

Depending on circumstances, students will reach the objectives at different times and in different ways. The MYP provides schools with a series of final objectives for each subject, and schools are free to organize both teaching and assessment according to their needs. 

Process Assessment 
The MYP places ATL at the core of the curriculum; as students develop their own strategies for learning and problem solving, some forms of assessment may focus less on the result or product itself than on the thought processes leading to the desired outcome. 

Journals, logbooks, and exchange of information with the teacher or fellow students are typical activities for the assessment of process. They provide information on the strategies used by the student to achieve certain results, by ensuring that he/she responds to questions such as 'How did you . . . ? Explain the steps you used to . . .' Process assessment requires the student to reflect and find out how a product or performance has been achieved, what worked and what did not work. 

Process assessment is highly indicative of the student's understanding and can be used as formative assessment. It helps the student to develop an approach to learning and can be used in connection with many types of assessment activities. 

Assessment Activities 
In general, teachers are free to devise the exact nature of the assessment activities that they use. Assessment should be based on a variety of types of activity since no one task will cover all the objectives of an MYP subject. Projects, exhibitions, oral presentations, performances and demonstrations as well as written papers or essays all provide evidence for assessment of student learning. The tasks set, however, should stem from learning activities and may indeed be learning experiences themselves. If the tasks are complex they will allow the assessment of different kinds of skills and knowledge against the relevant criteria. 

The assessment activities should allow students to experience varied levels of support, since peer-conferencing and teacher-conferencing, editing and correcting are essential learning tools. 

When assessing each piece of work whether formatively or summatively, teachers should bear in mind the level of difficulty of the task, and the amount of support provided to the student, namely, whether the work is: 

· a piece of unsupported, spontaneous work, ie a 'first draft' 

· work written under test conditions 

· a polished and edited piece of work, ie a 'final draft' 

· work where the student had access to documentation, outside help, etc. 

This would affect the standards that teachers expect of their students' work and the nature of the feedback that they give. If students collaborate on a specific task, teachers must ensure that sufficient individual work is carried out for meaningful assessment. 

Assessment at the End of the Course 

When organizing the final assessment in each subject, teachers should use the accompanying MYP assessment criteria, based on the objectives of the MYP in that subject. Depending on local circumstances, teachers may also want to report internally on students' work according to other criteria. For schools which request IB-validated grades for their students, the assessment results submitted to the IBO must be based only on the criteria and levels of achievement listed in this guide (see Humanities Assessment Criteria); the teacher's final assessment of each student as recorded on the IB marksheet should be the total of the levels of achievement which best reflect the student's abilities at the completion of the course. 

However, this does not imply that the final assessment should be based simply on one final test or examination, but that teachers should award the final score in the light of a variety of indicators of the student's performance. In arriving at this judgement, teachers should take into account a range of assessment activities undertaken towards the end of the course. 

Internal Standards 
When planning the final assessment of their students, schools and teachers should keep in mind a number of points. 

· An arithmetic average of recent assessments against any of the criteria is not necessarily the best way to make a final decision on each student's performance, since students will develop academically right up to the end of the course. Thus, for each of the criteria, the teacher must make a professional judgement as to which level best corresponds to the student's general level of performance towards the end of the course. 

· In cases where several teachers are involved in the assessment of the same subject, they must carry out their own process of internal standardization to ensure that similar standards have been applied to all students. 

· In certain schools, students may be grouped according to ability within the same subject. In such cases, the teachers' final assessment of students' performance across all groups must be based on a consistent application of the assessment criteria to all students. A different standard should not be applied to different groups. 

Using the Criteria in Final Assessment 

Procedure

The descriptors for each criterion are hierarchical. When assessing a student's work, teachers should read the descriptors, starting with level 0, until they reach a descriptor which describes a level of achievement that the work being assessed has not attained. The work is therefore best described by the preceding descriptor, which corresponds to a mark band. 

Where it is not clearly evident which level descriptor should apply, teachers must use their judgement to select the descriptor which best matches the student's work. However, care should be taken to apply criteria only to pieces of work for which they are appropriate. 

If the work is a particularly good example of achievement in that band, the teacher should give it the upper level in the band; if, on the other hand, the work is a poor example of achievement in that band, the teacher should give it the lower level in the band. 

General Principles 
· Only whole numbers should be recorded; partial levels, fractions and decimals are not acceptable. 

· The levels attributed to the descriptors must not be considered as marks or percentages, nor should it be assumed that there are arithmetical relationships between descriptors. For example, a level 4 performance is not necessarily twice as good as a level 2 performance. 

· Teachers should not think in terms of a pass/fail boundary for each criterion, or make comparisons with the MYP 1–7 grade scale, but should concentrate on identifying the appropriate descriptor for each assessment criterion.

· The highest descriptors do not imply faultless performance, but should be achievable by students aged 16. Teachers should therefore not hesitate to use the highest and lowest levels if they are appropriate descriptors for the work being assessed. 

· A student who attains a high level of achievement for one criterion will not necessarily reach high levels of achievement for the other criteria. Conversely, a student who attains a low level of achievement for one criterion will not necessarily attain low levels of achievement for the other criteria. 

· Teachers should not assume that the results of a group of students being assessed will follow any particular distribution pattern.

Humanities Assessment Criteria 

General 

The following assessment criteria have been established by the IBO for history and geography in the Middle Years Programme. The final assessment required for IB-validated grades and certification at the end of the MYP must be based on these assessment criteria. 

	Criterion A 
	Knowledge and Understanding 
	Maximum 10 

	Criterion B 
	Understanding and Application of Concepts 
	Maximum 10 

	Criterion C 
	Application of Skills 
	Maximum 10 

	Criterion D 
	Presentation and Organization of Information 
	Maximum 6 


The assessment criteria and band descriptors appear on the following pages. 

· For each assessment criterion, a number of band descriptors, describing a range of achievement levels, are defined. The lowest level of achievement is represented as 0. 

· The criteria are not equally weighted. 

· The descriptors concentrate on positive achievement, although for the lower levels failure to achieve may be included in the description. 

The process by which a student's total level of achievement in terms of the assessment criteria is finally converted to a single grade is published in the MYP Coordinator's Handbook. 
	Criterion A: Knowledge and Understanding 

Maximum 10 

Knowledge and understanding are fundamental to studying history and geography, and can be assessed through a wide variety of tasks (tests, examinations, written assignments, oral interviews and presentations, extended writing, projects, exhibits, etc.).

	Level of 
Achievement 
	Descriptor 

	0 
	The student has not reached a standard described by any of the descriptors given below. 

	1–2 
	The student demonstrates very little knowledge and understanding of the subject matter, and uses unrelated, irrelevant or unsupported facts in conveying information. The use of terminology is inconsistent or incorrect. There is little evidence that the student understands processes, issues, events and relationships. Case studies or examples, where required, are absent, rudimentary or irrelevant. Explanations are superficial or absent. 

	3–4 
	The student demonstrates limited knowledge and understanding of the subject matter, but uses mostly relevant and/or related facts in conveying information. The use of terminology is satisfactory and there is some evidence that the student understands processes, issues, events and relationships. Case studies or examples, where required, lack detail but are relevant. Explanations are simple and incomplete. 

	5–6 
	The student demonstrates satisfactory knowledge and understanding of the subject matter, and uses relevant and related facts to convey information. The use of terminology is accurate and there is clear evidence that the student understands processes, issues, events and relationships. Case studies or examples, where required, contain adequate detail and are relevant. Explanations though adequate are not well developed. 

	7–8 
	The student demonstrates good knowledge and understanding of the subject matter, and uses relevant and related facts to convey information. The student shows a good command of the use of terms and has a thorough understanding of processes, issues, events and relationships. Case studies or examples, where required, are detailed and relevant, and may be introduced independently by the student to provide clear and well developed explanations. 

	9–10 
	The student demonstrates excellent knowledge and thorough understanding of the subject matter, and uses an extensive range of relevant and related facts to convey information. The student shows an excellent command of the use of terms, and uses them in a precise manner to demonstrate a thorough understanding of processes, issues, events and relationships. Case studies or examples, where required, are detailed and relevant, and may be introduced independently by the student to provide detailed and fully developed explanations.


	Criterion B: Understanding and Application of Concepts 

Maximum 10 

This criterion deals with the understanding and application of the key concepts of history/geography. 

It is not expected that any one piece of work will assess all of these concepts. It is more likely that the work will assess the student's understanding of, and ability to apply, a single concept or two related concepts. Suggested tasks for assessment include extended writing, oral presentations, research projects, case studies, essays, etc. 

	Level of
Achievement 
	Descriptor 

	0 
	The student has not reached a standard described by any of the descriptors given below. 

	1–2 
	Concepts and ideas are poorly understood. The student demonstrates very little awareness of how they can be applied in a meaningful or relevant manner. 

	3–4 
	Understanding of concepts and ideas shows limitations. The student demonstrates some awareness of their geographical/historical context, but does not apply them in a consistent manner. 

	5–6 
	Understanding of concepts and ideas is satisfactory. The student demonstrates the ability to apply them in appropriate geographical/ historical contexts in a consistent manner. 

	7–8 
	Understanding of concepts and ideas is good. The student demonstrates the ability to apply them in a variety of geographical/historical contexts and recognizes their limitations. 

	9–10 
	Understanding of concepts and ideas is excellent. The student demonstrates the ability to apply them effectively in any geographical/historical context and exhibits a high level of critical awareness of their relevance and limitations.


	Criterion C: Application of Skills 

Maximum 10 

It is not expected that a single piece of work should test simultaneously all of the skills listed in the objectives, but it is possible that more than one of these skill areas could be assessed within an assignment. Suggested tasks for assessment include a piece of fieldwork, a data analysis exercise, map analysis, an evaluation of historical sources and evidence, simulation, case studies, a research paper or similar piece of extended writing. 

	Level of
Achievement 
	Descriptor 

	0 
	The student has not reached a standard described by any of the descriptors given below. 

	1–2 
	Little ability is shown in the application of skills. The student can assemble information but this lacks detail or is not always relevant to the topic. The work is mainly descriptive or narrative with minimal evidence of analysis, valid conclusions, judgements or decisions. 

	3–4 
	Limited ability is shown in the application of skills. The student can assemble and organize information which, though lacking in detail, is mostly relevant to the topic. The work, although mainly narrative and lacking in depth of analysis, demonstrates the ability to arrive at simple conclusions, judgements or decisions. 

	5–6 
	Satisfactory ability is shown in the application of skills. The student is able to assemble and organize detailed and relevant information. There is evidence of analysis in the work which demonstrates the ability to formulate conclusions, judgements or decisions, although these are not always well supported. 

	7–8 
	Skills are applied in a clear and consistent manner. The student is able to assemble and organize very detailed and relevant information. Appropriate analytical skills/techniques are effectively utilized with some evidence of critical awareness, demonstrating the ability to formulate valid and well supported conclusions, judgements or decisions. 

	9–10 
	Application of skills is excellent. The student is able to assemble and organize very detailed information. Appropriate analytical skills/ techniques are used very effectively together with a high degree of critical awareness, showing the ability to formulate valid and fully supported conclusions, judgements or decisions. 


	Criterion D: Presentation and Organization of Information 

Maximum 6 

This criterion is only relevant to an extended piece of work (any of a number of research papers/projects using a variety of media and technologies). 

	Level of 
Achievement 
	Descriptor 

	0 
	The student has not reached a standard described by any of the descriptors given below. 

	1–2 
	The piece of work submitted by the student lacks clear structure and organization and some of the material selected may not be relevant to the question/topic. There is very little evidence of documentation of reference material. The overall presentation is poor. If included, sketch maps, charts and diagrams are poorly presented. 

	3–4 
	The student has produced a structured piece of work including an introduction, development and a conclusion. The material selected is usually relevant to the question/topic and generally well presented. There is some evidence of documentation of reference material. If included, sketch maps, charts and diagrams are used effectively and appropriately. 

	5–6 
	The student has produced a well-structured and logically-sequenced piece of work which includes an introduction, development and a conclusion. The material selected is always relevant to the question/ topic. The work is clearly expressed and well presented. Where references have been used, they are clearly documented in the form of footnotes and/or bibliography. Where relevant, sketch maps, charts and diagrams are presented at a high standard and may show the use of initiative. 


General Grade Descriptors 

The IBO has produced a set of generic grade descriptors to illustrate the MYP 1–7 grade scale. Together with the exemplars in the relevant teacher support material, they will not only support teachers, but will also help students to become involved in the assessment process, thus becoming self-monitoring learners. 

When determining grade boundaries for each subject and the personal project, the IBO uses these descriptors to determine which grade best fits a student's general performance against the whole set of objectives of the subject or the personal project. Grade boundaries for each subject and the personal project are published in the MYP Coordinator's Handbook. 

When considering these grade descriptors, it should be noted that they are not grade-related criteria which attempt to specify standards in terms of assessment domains. Instead they should be considered as broad descriptions: simpler, more generalized statements about the skills and knowledge mastered by the student. 

It should also be noted that the inclusion in the descriptions of normative type statements such as 'above average' has been avoided. This is consistent with the assessment philosophy which has been established for the MYP. The IBO does not pursue a norm-referenced approach to grading in the MYP; instead it aims to achieve a criterion-referenced approach. 

This approach requires the teacher to make qualitative judgements which are based on descriptions of standards characterizing the appropriate level of quality. These descriptions are supported by exemplar materials which are typical of designated levels of performance. 

This approach is consistent with the philosophy of the MYP, since it relies on teachers' professional expertise in making qualitative judgements in the same way as they do every day in the classroom. 

	GRADE 
	DESCRIPTOR 

	Grade 1
(Very poor)
	Minimal achievement in terms of the objectives.

	Grade 2
(Poor)
	Very limited achievement against all the objectives. The student has difficulty in understanding the required knowledge and skills, and is unable to apply them fully in normal situations, even with support.

	Grade 3
(Mediocre)
	Limited achievement against most of the objectives, or clear difficulties in some areas. The student demonstrates a limited understanding of the required knowledge and skills and is only able to apply them fully in normal situations with support.

	Grade 4
(Satisfactory)
	A good general understanding of the required knowledge and skills, and the ability to apply them effectively in normal situations. There is occasional evidence of the skills of analysis, synthesis and evaluation.

	Grade 5
(Good)
	A consistent and thorough understanding of the required knowledge and skills, and the ability to apply them in a variety of situations. The student generally shows evidence of analysis, synthesis and evaluation where appropriate and occasionally demonstrates originality and insight.

	Grade 6
(Very good)
	A consistent and thorough understanding of the required knowledge and skills, and the ability to apply them in a wide variety of situations. There is consistent evidence of analysis, synthesis and evaluation where appropriate. The student generally demonstrates originality and insight.

	Grade 7
(Excellent)
	A consistent and thorough understanding of the required knowledge and skills, and the ability to apply them almost faultlessly in a wide variety of situations.There is consistent evidence of analysis, synthesis and evaluation where appropriate. The student consistently demonstrates originality and insight and always produces work of high quality.


Glossary of MYP Terms 
	aims
	The aims of a programme state, in a general way, what the teacher may expect to teach or do, what the student may expect to experience or learn and how the student may be changed by the learning experience.

	approaches to learning (ATL)
	One of the areas of interaction; it is concerned with the development of effective study skills and the ability to reflect on one's own learning.

	area leaders
	Leaders designated by individual schools for each of the areas of interaction; they are entrusted with liaison between the teachers involved, parents, students and, if necessary, the community.

	areas of interaction
	The five common themes embedded within and across the academic subjects of the MYP curriculum. They are: 

· approaches to learning (ATL) 

· community service 

· health and social education 

· environment 

· homo faber. 

	assessment criteria
	Criteria against which a candidate's performance is measured as evidenced by work produced. MYP subject guides provide assessment criteria for each subject group and the personal project to be used for the final assessment of students.

	assessment grid
	A matrix linking the various methods of assessment to the skills and content to be assessed.

	assessment objective
	One of a set of statements for a subject describing the required skills, knowledge and understanding in a subject.

	candidate
	A student who has been registered with the IBO by the school for the issue of a record of achievement (listing results in subject areas and the personal project, as well as community service) and the certificate (for students who have fulfilled all conditions as stated in the MYP Coordinator's Handbook).

	community service
	One of the areas of interaction; it is concerned with the acquisition of experience through social activities within and outside school.

	criterion-referenced assessment
	An assessment process based on awarding grades against previously agreed criteria. MYP assessment is criterion referenced.

	descriptors
	These describe the levels of achievement which are assessed in particular skill areas.

	environment
	One of the areas of interaction; it is concerned with the interdependence of human beings and nature, and with sustainable development.

	external moderation
	see moderation

	final assessment
	The summative assessment of students at the end of the final year of the MYP.

	fundamental concepts
	The basic educational principles of the MYP. They include a holistic view of knowledge, intercultural awareness and the importance of communication.

	grade boundaries
	The lowest and highest marks for a particular grade. These are determined for each subject and published in the MYP Coordinator's Handbook.

	grades
	Schools must assess candidates from "very poor" to "excellent" on a 1–7 scale for final assessment. Schools can also use this scale for assessment other than final assessment. 

Grade 1
Very poor
Grade 2
Poor
Grade 3
Mediocre
Grade 4
Satisfactory
Grade 5
Good
Grade 6
Very good
Grade 7
Excellent


	health and social education
	One of the areas of interaction; it is concerned with mental and physical health, and the interactions between the individual and community.

	holistic education
	One of the fundamental concepts of the MYP; it is an interdisciplinary perspective which accentuates the interrelatedness of various disciplines and issues.

	homo faber
	One of the areas of interaction; it is concerned with the products of the creative and inventive genius of people and their impact on society.

	integrated subjects
	Within each of the subject groups, schools may teach individual subjects (eg history and geography within humanities) or an integrated course with elements of each subject every year.

	internal assessment
	The assessment of a student's work which is carried out by the student's teacher.

	issue of results 
	The issue of MYP records of achievement and certificates by the IBO, following the moderation of the schools' internal assessment. The documents are sent directly to schools within a month of their submission of results of internal assessment (only for schools which request IBO-validated grades).

	judgment
	The consideration of a candidate's work against assessment criteria.

	mark
	A student's mark in a subject is the sum of the levels achieved against all the criteria in that subject. The levels total is then converted to a grade from 1–7 by applying the grade boundaries.

	Middle Years Programme (MYP)
	The IBO's programme designed for students between the ages of 11 and 16 years. It is organized according to the fundamental concepts of holistic education, communication and intercultural awareness.

	moderation
	The procedure by which sample marked work from teachers is reviewed externally to ensure assessment has been carried out according to criteria and standards as laid down. Adjustment of marks by moderators may be necessary (only for schools which request IBO-validated grades).

	moderation factor
	Where samples of students' work submitted by a school show that the standards applied by the teachers vary significantly from MYP standards, a moderation factor is applied to the results of internal assessment sent in by the school.

	MYP certificate
	The official IB document stating that the candidate has fulfilled the requirements for the award of the MYP certificate.

	MYP coordinator
	The contact person for IBO offices in an MYP school. This coordinator ensures the effective implementation of the MYP, particularly with respect to the areas of interaction.

	MYP marksheets
	These sheets are completed by schools and provide a mark for internally assessed subjects and the personal project, and a predicted final grade on a 1–7 scale.

	norm-referencing
	Norm-referenced assessment is constructed to distribute students above and below a pre-set pass or fail line and candidates are measured against each other. MYP assessment is not norm referenced.

	objective
	One of a set of statements for a subject or the personal project, describing the skills, knowledge and understanding which will be assessed in the course/project. The assessment criteria correspond to the objectives.

	personal project
	The manifestation of a student's experience of the areas of interaction; completed during the last year of the five-year cycle.

	personal project supervisor
	The member of staff within a school who is responsible for working directly with the student on the completion of the personal project.

	portfolio of achievement
	A folder provided by the IBO for each of a school's graduating students, whether or not they are registered as candidates for the MYP certificate and/or record of achievement. The school inserts and retains IB documents as well as school-produced records and statements in this portfolio.

	portfolio of work
	Selected samples of a student's work in a given discipline, showing achievement against the corresponding assessment criteria.

	predicted grade
	The prediction of a candidate's performance by the teacher.

	programme evaluation
	A mandatory process for all authorized MYP schools, whereby the IBO ensures quality of programmes, as well as assisting schools in their own self-evaluation procedures.

	record of achievement
	Issued by the IBO to all candidates for the MYP certificate, the record of achievement lists moderated results in the subject groups, the personal project and, where relevant, the satisfactory completion of community service.

	registration
	The procedures whereby candidates are entered for the MYP certificate and/or record of achievement.

	sample schemes of work
	These examples provide some suggested means of enabling students to achieve the prescribed MYP objectives. Schools may use these examples or write their own schemes of work.

	sample work
	Work submitted by schools, on the instructions of IBCA, for review by IBO-appointed moderators.

	subject groups
	The MYP curriculum includes eight subject groups: language A, language B, humanities, sciences, mathematics, the arts, physical education and technology.

	subject group guide
	A guide, published by the IBO for each of the subject groups, stating the mandated objectives and providing sample schemes of work.

	teaching hour
	One teaching hour equals 60 minutes.

	weighting
	A measure of the importance of each assessment criterion.


