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INTRODUCTION 

The Middle Years Programme of the International Baccalaureate Organisation is a course of study designed to meet the educational requirements of students aged between 11 and 16 years. The flexibility of the curriculum allows the demands of national, regional or local legislation to be met; equally well it can be taught as an entity in itself. 

The eight subject areas of the MYP provide a broad, traditional foundation of knowledge, whilst the pedagogical devices used to impart such knowledge increase the student's awareness of the relationships between subjects. Students are encouraged to question and critically evaluate information, to seek out and explore the links between subjects and to develop an awareness of their place in the world in which they live. 

Additionally, students are required to explore and experience the five Areas of Interaction. These are: 

· Community Service 
· Health and Social Education 
· Environment 
· Homo faber 
· Approaches to learning 
The Areas of Interaction should be taught through the medium of the discrete subjects, thereby fulfilling their integrative function; but they may also be taught as separate courses and projects throughout the IBO Middle Years Programme where local circumstances dictate. The Areas of Interaction should certainly not be taught as discrete extra subjects which contribute to the students overall workload. The students' participation in the Areas of Interaction culminates in his/her Personal Project. Further information regarding the Areas of Interaction and the Personal Project can be found in the relevant MYP Guides. 

The Middle Years Programme of the IBO offers a curricular framework within which school-specific requirements can be met, whilst maintaining the mission and philosophy of the IBO. To achieve this goal the IBO prescribes in this guide, the aims and objectives for each part of the programme. 

The syllabus which follows has been written by practising teachers as a suggested means of enabling students to achieve the prescribed objectives. Users of this guide may choose to adopt the example offered, or amend it to suit their own requirements or write an alternative syllabus. 

Whatever alternative is chosen, teachers are reminded that the objectives are prescribed. The assessment criteria will be based on the objectives. However, it should be emphasised that the objectives are broad enough to permit a variety of teaching and learning approaches. 

Certification for individual students, which is optional, is based on internal assessment subjected to external moderation. Assessment criteria are published separately; please use the contact addresses at the end of this Guide to obtain further information. 

Evaluation of schools once every 4/5 years is mandatory, and realisation of programme objectives will be taken into account. 

This Guide has been written by practising teachers. Thanks are due to all those who contributed to its completion, who include teachers from MYP in Europe, Canada and Latin America.

NATURE OF THE SUBJECT 

Language A is essential for any student engaged in the Middle Years Programme, as it crosses the boundaries of the traditional disciplines. The study of Language A has a double role to play: 

· an instrumental and coordinating function as the basic tool of communication: 

· in the immediate context of the school, for the efficient learning and practice of other subjects 

· more generally and permanently, the development of social contacts the cohesion of the student's personality, the means of self-identification 

· a humanistic function in the study of texts, literary and non literary: 

· fulfilling a predominantly cultural role 

· influencing the personal, moral and spiritual development of the student through literature representing 'crystallised human expertise' 

· deepening the student's understanding of human nature and values 

Given the possibility of multilingual or multicultural backgrounds, it is difficult to apply the concept of mother/adopted tongues to schools offering the Middle Years Programme. The terminology will be that which is used in the International Baccalaureate Organisation: 

· the concept of Language A applies to 

· (a) the language of instruction 

· (b) any mother tongue/best language

· the concept of Language B applies to any language which is not the student's mother-tongue and normally not the language of instruction.

Any student registered for the Middle Years Programme must study at least two modern languages, one must be registered as Language A and one as Language B. 

The school may choose to provide a Language A support programme if students so require 

The schools should make every attempt to offer regular courses in students' mother tongues (A), but if this is not possible then they should have a language tutor who should be informed of the curriculum guidelines. Students should not study their own mother tongue as a Language B. 

The decision regarding which languages to offer, and which are registered as Language A and which as Language B rests with the school and the candidate. It is not permissable to offer the same language at different levels eg. English A and ESL (as English B). 

AIMS 

The Aims of all subjects in the Middle Years Programme of the IBO state in a general way that which the teacher may expect to teach or do, and what the student may expect to experience or learn, in addition to the ways in which the student may expect to be changed by the learning experience. 

The aims of any Language A programme should be to encourage the student to: 

· use the language with enjoyment as a vehicle for thought, creativity, learning and self-expression 
· respond appropriately to a variety of texts 
· gain a deeper understanding of human nature and thus of oneself and others; 
· develop a critical approach to literature 
· develop the sense of a new humanism by exploring the interdependence of human beings and their environment in this technological age 
· comprehend more clearly aspects of one's own culture and those of other people's cultures 
· encourage a wide reading for enjoyment
OBJECTIVES 

The Objectives of any subject in the Middle Years Programme of the IBO state in a specific way the targets set for the course, defining what the learner will be able to do, or do better as a result of following the course. The objectives can be seen as falling into four categories: memory, attitude, understanding, and doing. 

· Memory - the facts that the student needs to be able to recall for competence in the subject 
· Attitude - how the student is changed by the learning experience 
· Understanding - how the student will be able to better interpret or predict aspects of the subject 
· Doing - how the student will be able to apply what he/she has learnt in new or novel situations. 
Objectives provided by the IBO for subjects in the MYP are defined as 'terminal' or 'overall' objectives. Whilst teachers may find it useful to develop their own interim objectives, it is the terminal objectives provided by the IBO that form the basis for the IBO assessment criteria to be used by teachers for the internal assessment of the students. 

Teaching Objectives 

Language - the instrumental and coordinating function

The objectives of language teaching are closely linked to the 'Approaches to Learning' programme. The four interactive elements of language - LISTENING, SPEAKING, READING, WRITING - should enable the students to:


	PRIVATE
L/
	S/
	R/
	W/
	

	X
	
	X
	
	acquire an adequate vocabulary with clear and precise terms

	
	X
	
	X
	produce coherent (written and oral) text

	
	
	
	X
	recognise elements of language as a tool for appropriate writing

	X
	
	X
	
	detect and recognise the style and range of the language depending upon the social and cultural context in which it is used

	
	X
	
	X
	express themselves clearly to different audiences

	X
	
	X
	
	understand connotations within a language so as to interpret correctly the speaker's intentions

	X
	
	X
	
	distinguish the main ideas in a text from the secondary and less important ideas

	X
	X
	X
	X
	detect and present pertinent and convincing arguments

	X
	X
	X
	X
	differentiate between opinions, intentions and facts and apply these skills in all areas

	
	X
	
	X
	develop the ability to present information in a logical and concise way (by applying such principles as structure, sequence, cause and effect, chronological order)


Skills should be developed using modern technology where appropriate and available, for example: 

· to support subject skills (e.g. editing, self-correction) 
· to familiarize students with alternative media of communication 
· to provide self-access programmes 
Literature - the humanistic function

The study of literature is essential in developing a student's critical ability and knowledge of self and others, and the culture of the Language A and other cultures. The teacher's objective should therefore be to develop the following skills in the students: 

· the ability to use text as an example and an inspiration for their own creative work 
· familiarity with the various literary genres and forms 
· the ability to analyse a literary work from the point of view of theme, plot, characterisation 
· structure and style and the effects created on the reader by their use 
· the ability to make an independent personal response to the literature studied 
Learning Objectives 

At the end of the five-year Middle Years Language A Programme students will be expected to: 

· demonstrate awareness of the function of the Language A in relation to the Areas of Interaction and Approaches to Learning 
· demonstrate the ability to express ideas with clarity and coherence in both oral and written communication 
· demonstrate awareness of the need for an effective choice of register in both written and oral communication 
· demonstrate the ability to comment on the language, content, structure, meaning and significance of both familiar and unfamiliar pieces of writing 
· demonstrate the ability to structure ideas and arguments, both orally and in writing, in a sustained and logical fashion, and to support them with relevant examples 
· demonstrate the ability to use language to describe, analyse, explain, narrate, argue, convince, persuade, inform, entertain, express feelings 
· demonstrate a critical awareness of differing media of communication 
· demonstrate knowledge and understanding of the works studied 
· demonstrate some awareness of the effects of styles and techniques employed by authors 
· express a personal response to literature and demonstrate the ability to approach works in an independent fashion
Teachers will be provided with assessment criteria by which they can assess the student's level of achievement in the learning objectives outlined above

SYLLABUS EXAMPLE 

The syllabus which follows is offered as an example of one way of enabling students to realise the objectives of the programme. It's use is not mandatory, and teachers can choose to adopt this syllabus example unchanged, or amend it, or devise an alternative. 

Syllabus example - Outline 

Language

The programme outline necessary for the mastery of a Language A during the course of a five-year programme of study must begin with the definition of the abilities to be acquired. 

Five levels of abilities can be identified during the 5 year period, and the programme outline is expressed in terms of the 5 levels. 

Since the four main linguistic elements are interactive, the teaching objectives must encompass both passive communication (listening and reading) and active communication (speaking and writing). 

In general: 

· the systematic study of abstract grammar will be avoided except in cases (e.g. Arabic) where grammatical structure must be formally studied 
· reading is the ideal means of familiarizing students wit the components of a language. The linguistic abilities acquired can be judged by means of essays and conversations rather than by means of abstract exercise 
· students must be taught to use dictionaries and other reference books, as well as the use of technology 
· A brief study of the history of the language would be useful 
	PRIVATE
At Year 1, the students will mainly learn to: 

	L / 
	S / 
	R / 
	W / 
	

	X 
	
	X 
	
	understand the meaning of words and their connotations, the forms and standards of the language and different accents 

	X 
	
	X 
	
	recognise dominant and secondary ideas in text 

	X 
	
	X 
	
	recognise examples 

	X 
	
	X 
	
	recognise different types of text 

	
	X 
	
	X 
	summarise a text 

	
	X 
	
	
	speak in a variety of situations 

	
	X 
	X 
	
	read/recite aloud with expression 

	X 
	X 
	
	
	participate in discussions 

	X 
	X 
	
	
	give appropriate peer response (eg., praise, agree, disagree) 

	
	X 
	
	X 
	express feelings (joy, fear, disappointment, expectation) 

	
	X 
	
	X 
	express personal ideas 

	
	X 
	
	
	participate in drama and role playing 

	
	X 
	
	
	tell a story 

	
	X 
	
	
	conduct a conversation 

	
	
	X 
	
	read for information 

	
	
	X 
	
	read a full length novel independently 

	X 
	
	X 
	
	infer meaning from context 

	
	
	
	X 
	draft real and imaginary narrations including changing perspectives 

	
	
	
	X 
	draft journalistic notes and simple letters 

	
	
	
	X 
	compose dialogues and poems 

	
	
	
	X 
	write instructions 


Key

· L Listening 
· S Speaking 
· R Reading 
· W Writing 
	PRIVATE
At Year 2, skills should be increased and/or reinforced. The students should: 

	L / 
	S / 
	R / 
	W / 
	

	X 
	
	X 
	
	familiarise themselves with the specialised scholarly and social vocabulary they need 

	X 
	
	X 
	
	analyse the structure of a text 

	
	
	X 
	
	analyse a summary, noting important works (conjunctions etc) 

	X 
	X 
	X 
	X 
	memorise and retell the salient points of a summary 

	
	X 
	
	
	defend their personal view in a discussion 

	
	X 
	X 
	X 
	interpret data presented in a variety of forms (eg., spreadsheet, graphs, pie charts) 

	
	
	X 
	X 
	represent data in written form 

	
	
	
	X 
	prepare different types of compositions (narrative, descriptive) 

	
	
	
	X 
	rewrite an author's passages or scenes 

	
	
	
	X 
	write informal letters 

	X 
	
	X 
	X 
	take simple notes 


	PRIVATE
At Year 3, the students should, in addition to level 2, be able to: 

	L / 
	S / 
	R / 
	W / 
	

	X 
	
	X 
	
	recognise the proof of an argument so as to distinguish opinion from simple affirmation; 

	X 
	X 
	
	
	guide a discussion; 

	X 
	
	X 
	X 
	make notes from spoken and written sources; 

	
	
	
	X 
	write formal letters; 

	
	
	
	X 
	write plays with stage instructions; 

	
	
	
	X 
	prepare expository compositions. 


At Years 4/5 the time devoted to linguistic training is steadily reduced while more time is spent on literature. However, particular attention should be paid to the skills of writing and editing. 

The texts studied will enable the teacher to illustrate vividly the elements of the language. Such texts will help the student to appreciate better the structure and order of the differing uses of language. 


	PRIVATE
At Year 4, the students will be required to know how to: 

	L / 
	S / 
	R / 
	W / 
	

	X 
	X 
	X 
	X 
	analyse, interpret, synthesize and combine into a whole 

	X 
	
	X 
	
	distinguish between facts and opinions 

	X 
	
	X 
	
	distinguish between motives and intentions 

	
	X 
	
	X 
	prepare reports 

	
	X 
	
	X 
	express and compare opinions 

	
	X 
	
	
	make short presentations 

	
	X 
	
	X 
	prepare responses to prose and poetry passages 

	
	
	
	X 
	produce compositions on literary and non-literary topics 

	
	X 
	
	X 
	select appropriate register for a variety of situations 


	PRIVATE
In addition, at Year 5, the students should know how to: 

	L / 
	S / 
	R / 
	W / 
	

	
	
	
	X 
	produce developed compositions on a full range of literary and non-literary topics 

	
	
	
	X 
	write a guided commentary 


Media 

At the appropriate level, the students will be introduced to methods of collecting, distributing and presenting information. This should be carried out in an interdisciplinary manner. The students should be aware of: 

· Press: 
- the main conventions of newspapers and magazines (including types of newspapers, types of articles, journalistic styles, production process, layout)

· Advertising: 
- the language of advertising
- the difference between advertising and information 
- the effect of advertising 
- the different media of advertising

· Television: 
- the role and effect of TV on the individual and society

· Cinema/Video: 
- the different types of film/video 
- the language of cinema/video 
- the process of film/videomaking

Literature 

The study of literature should be integrated with the study of language. It should be as wide as possible, covering diverse periods, cultures and geographical areas, and including works by men and women. The approach to literature should be topic/theme-based and appropriate for the level, but should not be a chronological study of literature. 

In view of the general course recommended for the study of literature, a prescribed booklist is not provided. The teachers' choice of works will depend upon the needs of their school and upon the needs of the students. Emphasis should be placed on enjoyment in reading. 

What constitutes a work?

A 'work' in the context of the Middle Years Programme may be a single major text, two or more shorter texts, a selection of short stories, or a selection of poems. Where more than one text is chosen, the undertaking for the student must be comparable to studying a full-length play or novel. The teacher will be aware of the complexities and difficulty of individual texts and should use his/her expertise when deciding if the choice does constitute a work. 

Years 1 - 3

A balance of genres, works originally written in the Language A, and works from World Literature should be read with a recommended minimum of four works per year. The World Literature may be works in translation from any area of the world. 

Years 4 and 5 

During the last two years of the Middle Years Programme it is suggested that a minimum of eight works should be studied as follows: 

· a minimum of six works from Language A 
· a minimum of two works from World Literature 
In choosing the eight works, the following genres should be represented: prose-writing, theatre and poetry. The genre of non-fiction may be included. 

· prose writing 
· theatre 
· poetry 
The genre of non-fiction may be included

EXAMPLE OF GOOD PRACTICE 

The lesson plan included here has been assembled from materials submitted by practising teachers. There is no prescribed style or format. 


	PRIVATE
Title:
	Twenty Thousand Leagues Under the Sea from the novel by Jules Verne

	Links to:
	Areas of Interaction:
	Environment, Homo faber

	
	Subjects:
	Art, Language A (French)

	Suggested Year Group(s):
	Age 12, 13, 14, Years 2-3 MYP

	Estimate of time required:
	8-10 hours per theme

	

	Outline:

The project involves the creation of 3 dimensional fish, vegetation, hero from the novel, mollusc, vessels. 

· The novel is placed in a cultural context with reproduction of several artists work. 
· The students have to recognise society values, interpret or judge them. They have to compare the evolution of technology and see how it changes our environment. 
· The receive specific notions of art language like: 
- observation of shapes, repetitions of light, colours
- distortion of shapes or colour changes through glass or water 

· The experiment with several techniques in art; painting, collage, light and shadow, blacklight, modelling of paper after experimentation with different materials. 
· They compare afterwards, their realisation with others, works of art and works from other students and the objectives of the art language, expression of the individuals and conflicts of society. 
· The finished objects are placed on a theatre scene and are presented as a living novel to the public (school and parents). 


INTRODUCTION TO ASSESSMENT 

There is no external assessment by the IBO within the Middle Years Programme: i.e. there are no formal externally-set or externally-marked examinations. All assessment within the MYP is carried out by teachers in participating schools and relies on their professional expertise in making qualitative judgements, as they do every day in the classroom. 

In line with its general assessment philosophy, the IBO will not pursue a norm-referenced approach to assessment in the MYP; instead it aims to achieve a criterion-referenced approach. Students' work is therefore assessed against defined assessment criteria and not against that of other students. 

All MYP schools are expected to develop assessment procedures and methods of reporting to parents which reflect the philosophy and objectives of the programme. All schools are thus expected to use the assessment guidelines and criteria published in this booklet, although local or national requirements may involve other assessment models and criteria as well. For schools which request IBO-validated grades for their students, the criteria and corresponding levels of achievement must be used as a basis for the grades submitted to the IBO; for these schools, standardization of assessment is ensured through a process of external moderation of teachers' internal assessment. 

This section provides advice on internal assessment, the criteria and level descriptors for final assessment, and the procedures which teachers must follow when their school registers students for IBO-validated grades. The MYP Coordinator's Handbook includes further details concerning the registration of students for certification, and the process of external moderation. 

It is highly recommended that the procedures for assessment and the MYP assessment criteria are shared with both students and parents as an aid to the learning process

Assessment During the Course 

Formative and Summative Assessment 

Within the MYP, continuous assessment should be an integral part of teaching. The use of assessment in a formative sense, to judge regularly the effectiveness of both teaching and learning processes, is essential to allow teachers and students to identify strengths and weaknesses. The purpose and means of assessment should be clearly explained to the students. 

· Formative assessment is an integral part of the learning experience and should not be an artificial 'add-on'. The objectives addressed by specific tasks should be shared with the students, with feedback taking place as soon as possible. 
· Summative assessment is the judgement made by the teacher of the standard of achievement reached by each student at the end of each stage of the programme. Assessment tasks should reflect the objectives and assessment criteria of the programme. They must be carefully chosen to measure the level of achievement expected for the relevant age group. 
The forms of assessment and reporting to parents and students will vary from one school to another. The flexibility which characterizes the MYP offers schools the opportunity to design their programme according to their needs and/or the constraints of their own national curriculum, while working towards the attainment of common MYP objectives. However, in line with the philosophy of the MYP, both formative and summative assessment during the course of the programme should be fully consistent with the teaching and the curriculum. 

The assessment criteria published here correspond to the objectives of MYP language A. The levels of achievement described have been written with year 5 final assessment in mind. In years 1–4 schools will adapt the relative importance, focus and expected levels of achievement for each criterion according to the progression of learning organized by each school. Some other criteria may also be added by the school and reported on internally to parents and students. 

Formative and summative assessment should: 

· allow both student and teacher to assess what the student can do, and how he/she can use knowledge and skills in a meaningful situation 
· allow the application of knowledge and skills rather than the mere recall of facts 
· involve the students' participation and reflection, for example, students should know the criteria of assessment for a given task, and on occasion help devise an assessment grid (rubric) to measure various aspects of their performance 
· provide students with an opportunity to analyse their learning and to understand what needs work or improvement 
· be based on agreed standards of performance for a particular year group, with expectations set by teams of classroom teachers and clearly communicated to students and parents 
· be informative for students, parents and teachers, and provide direction for future instruction 
· include references to consistent objectives and standards across the subjects such as ATL skills and attitudes, and collaborative work 
· reflect achievement against the criteria for the subject, and provide equal opportunities for students, regardless of gender, culture and special needs. 
Depending on circumstances, students will reach the objectives at different times and in different ways. The MYP provides schools with a series of final objectives for each subject, and schools are free to organize both teaching and assessment according to their needs. 

Process Assessment 

The MYP places ATL at the core of the curriculum; as students develop their own strategies for learning and problem solving, some forms of assessment may focus less on the result or product itself than on the thought processes leading to the desired outcome. 

Journals, logbooks, and exchange of information with the teacher or fellow students are typical activities for the assessment of process. They provide information on the strategies used by the student to achieve certain results, by ensuring that he/she responds to questions such as 'How did you . . . ? Explain the steps you used to . . .' Process assessment requires the student to reflect and find out how a product or performance has been achieved, what worked and what did not work. 

Process assessment is highly indicative of the student's understanding and can be used as formative assessment. It helps the student to develop an approach to learning and can be used in connection with many types of assessment activities. 

Assessment Activities 

In general, teachers are free to devise the exact nature of the assessment activities that they use. Assessment should be based on a variety of types of activity since no one task will cover all the objectives of an MYP subject. Projects, exhibitions, oral presentations, performances and demonstrations as well as written papers or essays all provide evidence for assessment of student learning. The tasks set, however, should stem from learning activities and may indeed be learning experiences themselves. If the tasks are complex they will allow the assessment of different kinds of skills and knowledge against the relevant criteria. 

The assessment activities should allow students to experience varied levels of support, since peer-conferencing and teacher-conferencing, editing and correcting are essential learning tools. 

When assessing each piece of work whether formatively or summatively, teachers should bear in mind the level of difficulty of the task, and the amount of support provided to the student, namely, whether the work is: 

· a piece of unsupported, spontaneous work, i.e. a 'first draft' 
· work written under test conditions 
· a polished and edited piece of work, i.e. a 'final draft' 
· work where the student had access to documentation, outside help, etc. 
This would affect the standards that teachers expect of their students' work and the nature of the feedback that they give. If students collaborate on a specific task, teachers must ensure that sufficient individual work is carried out for meaningful assessment. 

Assessment at the End of the Course 

When organizing the final assessment in each subject, teachers should use the accompanying MYP assessment criteria, based on the objectives of the MYP in that subject. Depending on local circumstances, teachers may also want to report internally on students' work according to other criteria. For schools which request IBO-validated grades for their students, the assessment results submitted to the IBO must be based only on the criteria and levels of achievement listed in this booklet; the teacher's final assessment of each student as recorded on the IBO marksheet should be the total of the levels of achievement which best reflect the student's abilities at the completion of the course. 

However, this does not imply that the final assessment should be based simply on one final test or examination, but that teachers should award the final score in the light of a variety of indicators of the student's performance. In arriving at this judgement, teachers should take into account a range of assessment activities undertaken towards the end of the course. 

Internal Standards 

When planning the final assessment of their students, schools and teachers should keep in mind a number of points. 

· An arithmetic average of recent assessments against any of the criteria is not necessarily the best way to make a final decision on each student's performance, since students will develop academically right up to the end of the course. Thus, for each of the criteria, the teacher must make a professional judgement as to which level best corresponds to the student's general level of performance towards the end of the course. 
· In cases where several teachers are involved in the assessment of the same subject, they must carry out their own process of internal standardization to ensure that similar standards have been applied to all students. 
· In certain schools, students may be grouped according to ability within the same subject. In such cases, the teachers' final assessment of students' performance across all groups must be based on a consistent application of the assessment criteria to all students. A different standard should not be applied to different groups.
Using the Criteria in Final Assessment

Procedure

The descriptors for each criterion are hierarchical. When assessing a student's work, teachers should read the descriptors, starting with level 0, until they reach a descriptor which describes a level of achievement that the work being assessed has not attained. The work is therefore best described by the preceding descriptor, which corresponds to a mark band. 

Where it is not clearly evident which level descriptor should apply, teachers must use their judgement to select the descriptor which best matches the student's work. However, care should be taken to apply criteria only to pieces of work for which they are appropriate. 

If the work is a particularly good example of achievement in that band, the teacher should give it the upper level in the band; if, on the other hand, the work is a poor example of achievement in that band, the teacher should give it the lower level in the band. 

General Principles 

· Only whole numbers should be recorded; partial levels, fractions and decimals are not acceptable. 
· The levels attributed to the descriptors must not be considered as marks or percentages, nor should it be assumed that there are arithmetical relationships between descriptors. For example, a level 4 performance is not necessarily twice as good as a level 2 performance. 
· Teachers should not think in terms of a pass/fail boundary for each criterion, or make comparisons with the MYP 1–7 grade scale, but should concentrate on identifying the appropriate descriptor for each assessment criterion. 
· The highest descriptors do not imply faultless performance, but should be achievable by students aged 16. Teachers should therefore not hesitate to use the highest and lowest levels if they are appropriate descriptors for the work being assessed. 
· A student who attains a high level of achievement for one criterion will not necessarily reach high levels of achievement for the other criteria. Conversely, a student who attains a low level of achievement for one criterion will not necessarily attain low levels of achievement for the other criteria. 
· Teachers should not assume that the results of a group of students being assessed will follow any particular distribution pattern
Moderation 

	PRIVATE
The following details apply only to schools which request IBO-validated grades for their students. 


Purpose of Moderation

The external moderation procedure in all MYP subjects and the personal project exists to ensure not only that students from different schools and different countries receive comparable grades for comparable work, but also that the same standards apply from year to year. 

While all MYP assessment is carried out by the students' own classroom teachers (by the supervisors in the case of the personal project), it is the task of the IBO moderation procedures to ensure that the final judgements made by these teachers on their students all conform to an agreed scale of measurement on common criteria represented by the final grade. 

Submission of Samples

Schools should submit a moderation sample for each language A subject registered for moderation. The final internal assessment of language A students submitted to the IBO must be entirely based on the assessment criteria published in this booklet. Whilst the nature of the assessment tasks used by the teachers is not completely prescribed, evidence illustrating the teachers' application of the assessment criteria will need to be supplied to the IBO for the purposes of moderation. The school will send a moderation sample containing eight folders of student work to the IBCA office, where each folder represents the work of a single student. 

The folders submitted should reflect the types of tasks used for final assessment by the teacher, and the basis on which the criterion levels were awarded should be clearly documented. In language A, this should ideally include a selection of different types of work. 

As a minimum, each folder representing a single student's work must include: 

· one essay (argumentative, persuasive or analytical piece of writing) of 500-700 words in length 
· one response to literature – a personal response, demonstrating the student's ability to approach work in an independent fashion 
· one piece of creative writing (poetry, short story, dramatic scene etc.) 
Please note the following. 

· Each piece of work submitted for moderation must also include a description of the task presented to the student with a copy of the relevant worksheets, test papers, marking schemes, etc. 
· Each folder of work must contain two judgments against each criterion. 
· In cases where group work is involved, care must be taken to assess the performance of each individual student. 
The MYP Coordinator's Handbook provides further guidelines on the samples and information to be submitted for moderation in each subject. 
LANGUAGE A ASSESSMENT CRITERIA 

General 

The following assessment criteria have been established by the IBO for language A in the Middle Years Programme. The final assessment required for IBO-validated grades and certification at the end of the MYP must be based on these assessment criteria. 

	PRIVATE
Criterion A 
	Content
	Maximum 10

	Criterion B 
	Organization
	Maximum 10

	Criterion C 
	Style and Language Usage
	Maximum 8


The assessment criteria and band descriptors appear on this page. 

· For each assessment criterion, a number of band descriptors, describing a range of achievement levels, are defined. The lowest level of achievement is represented as 0. 
· The criteria are not equally weighted. 
· The descriptors concentrate on positive achievement, although for the lower levels failure to achieve may be included in the description. 
The process by which a student's total level of achievement in terms of the assessment criteria is finally converted to a single grade is published in the MYP Coordinator's Handbook
	

	Criterion A: Content 
Maximum 10 

This criterion refers to the student's ability to demonstrate an awareness of the function of language A through critical and creative writing, an understanding of the works studied and an effective response to literature. 
Note: Certain elements within each descriptor apply to specific types of writing. Teachers should use the relevant elements of the descriptors when assessing different types of work. 

Level of 
Achievement
Descriptor
0

The student does not reach a standard described by any of the descriptors given below. 

1–2

The student demonstrates very limited understanding of the topic or theme. The work lacks detail, development and support. Creative pieces do not reflect imagination and sensitivity. The student's response to literature demonstrates little or no awareness of the author's intention or techniques. 

3–4 

The student demonstrates a limited understanding of the relevant aspects of the topic or theme. The work displays insufficient detail, development and support. Creative pieces reflect limited imagination and sensitivity. The student's response to literature sometimes demonstrates an awareness of the author's intention and techniques. 

5–6

The student demonstrates a sufficient understanding of the relevant aspects of the topic or theme. The work displays adequate detail, development and support. Creative pieces reflect a degree of imagination and sensitivity. The student's response to literature demonstrates an awareness of the author's intention and techniques. 

7–8

The student demonstrates a good understanding of the relevant aspects of the topic or theme. The work displays substantial detail, development and support. Creative pieces reflect substantial imagination and sensitivity. The student's response to literature demonstrates a good appreciation of the author's intention and techniques. 

9–10 

The student demonstrates a perceptive understanding of the relevant aspects of the topic or theme. The work consistently displays illustrative detail, development and support. Creative pieces reflect a high degree of sensitivity and originality. The student's response to literature demonstrates a sophisticated analysis of the author's intention and techniques.



	

	Criterion B: Organization 
Maximum 10 

This criterion covers the student's ability to express ideas with clarity and coherence, to structure arguments in a sustained and logical fashion, and to support them with relevant examples.
Level of 
Achievement
Descriptor
0

The student does not reach a standard described by any of the descriptors given below. 

1–2

The student's work is generally disorganized and confused; arguments are not presented in a logical manner. Paragraph structure and transitions are very weak. 

3–4

The student's work shows the beginnings of organization but lacks significant logical order. Paragraphs and transitions are weak. 

5–6 

The student's work is basically organized, clear and coherent; arguments are presented in a logical manner. Paragraph structure and transitions are apparent. 

7–8

The student's work is usually well-organized, clear and coherent; arguments are presented in a thoughtful, logical manner. Paragraph structure and transitions help to develop the ideas of the piece of writing. Attention is paid to critical apparatus, e.g. quotations and footnotes, where appropriate. 

9–10

The student's work is consistently well-organized, clear and coherent; arguments are presented in a perceptive and persuasive manner. Paragraph structure and transitions demonstrate an awareness of developing and substantiating the ideas being expressed. Where appropriate, critical conventions and apparatus are utilised in a sophisticated manner. 




	Criterion C: Style and Language Usage 
Maximum 8 

Students are expected to be able to use language for a variety of purposes, including description, analysis and persuasion. Appropriate register and language should be chosen, according to intention and audience. 

	Level of 
Achievement
	Descriptor

	0
	The student does not reach a standard described by any of the descriptors given below. 

	1–2
	The student's usage of vocabulary is often inappropriate and limited; frequent errors in spelling, punctuation and syntax often hinder communication. Little attempt has been made to use a register suitable to intention and audience. 

	3–4
	The student's usage of vocabulary is usually appropriate and somewhat varied; occasional errors in spelling, punctuation and syntax sometimes hinder communication. The student attempts to use a register suitable to intention and audience. 

	5–6
	The student's usage of vocabulary is appropriate and varied; very occasional errors in spelling, punctuation and syntax do not hinder communication. The student demonstrates the ability to use a register suitable to intention and audience. 

	7–8 
	The student's usage of vocabulary is always appropriate and well varied, with very infrequent errors in spelling, punctuation and syntax. The student has mastered the use of a register suitable to intention and audience. 


