FOREWORD 

This document is an electronic version of the current guide Physical Education, edition 1.1, published in 1994 for the Middle Years Programme of the IBO. According to the cycle of MYP curriculum development, a review of this area of the programme starts in 2000, and a new guide will be published in August 2002. 

This edition (version 1.3) includes assessment details for use in 2001 and 2002 but does not include specific examples of lessons, which teachers will find in the printed version of the guide, available from the Publications Department, IBCA. 

INTRODUCTION 

The Middle Years Programme (MYP) of the International Baccalaureate Organisation is a course of study designed to meet the educational requirements of students aged between 11 and 16 years. The flexibility of the curriculum allows the demands of national, regional or local legislation to be met; equally well it can be taught as an entity in itself. 

The eight subject areas of the MYP provide a broad, traditional foundation of knowledge, whilst the pedagogical devices used to impart such knowledge should increase the students' awareness of the relationships between subjects. Students are encouraged to question and evaluate information critically, to seek out and explore the links between subjects and to develop an awareness of their place in the world in which they live. 

Additionally, students are required to explore and experience the five Areas of Interaction. These are: 

· Community Service 

· Health and Social Education 

· Environment 

· Homo faber 

· Approaches to Learning

The Areas of Interaction should be taught through the medium of the discrete subjects, thereby fulfilling their integrative function; but they may also be taught as separate courses and projects throughout the Middle Years Programme where local circumstances dictate. The Areas of Interaction should certainly not be taught as discrete extra subjects which contribute to the students overall workload. The students' participation in the Areas of Interaction culminates in his/her Personal Project. Further information regarding the Areas of Interaction and the Personal Project can be found in the relevant MYP guides. 

The Middle Years Programme offers a curricular framework within which school-specific requirements can be met, whilst maintaining the mission and philosophy of the IBO. To achieve this goal the IBO prescribes in this guide, the aims and prescribed objectives for each part of the programme. 

The syllabus which follows has been written by practising teachers as a suggested means of enabling students to achieve the prescribed objectives. Users of this guide may choose to adopt the example offered, or amend it to suit their own requirements or write an alternative syllabus. 

Whatever alternative is chosen, teachers are reminded that the objectives are prescribed. The assessment criteria will be based on the objectives. However, it should be emphasized that the objectives are broad enough to permit a variety of teaching and learning approaches. 

Certification for individual students, which is optional, is based on internal assessment subjected to external moderation. Assessment criteria are published separately; please use the contact addresses at the end of this guide to obtain further information. 

Regular evaluation of schools is mandatory, and realization of programme objectives will be taken into account. 

This Guide has been written by practising teachers. Thanks are due to all those who contributed to its completion, who include teachers from Middle Years Schools in Europe, Canada and Latin America. 

Physical Education is a subject that deals holistically with students: its activities affect their health and promote physical growth and mental development. In addition, it is of social importance: it is one of the main agents which societies use to express cultural identity, to show acceptable social behaviour, and to initiate students into the rules and laws that govern societies. 

The all-round development of the individual is of primary importance and to this end physical education exploits the teaching of measurable skills for personal and social development. For this reason, objective measurements should be used to give students an indication of their rate of progress. Assessment has an educative function that extends beyond mere measurement. 

It is for these reasons that the physical education programme, its modules and activities, should have in mind the practical application of skills but also the broader process skills of reasoning and problem-solving. 

This programme has been devised to allow for flexibility while at the same time remaining consistent. 

Each instructor/teacher should be able to meet the general aims and objectives of the programme, whilst having the autonomy to use his or her own teaching skills in achieving it. 

For personal and social development the following elements will be integrated into activities: 

· understanding and tolerance; 

· rules, rights and responsibilities; 

· appropriate health and environmental issues; 

· communication skills and critical appreciation of the media.

It should be emphasized that this programme has been devised on the following two premises: 

· that sufficient timetable time is made available to each student 

· that Physical Education classes must not be equated with Extra-Curricular Activities and Interscholastic Sports
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This diagram represents the Curriculum Model of the Middle Years Programme of the IBO. 


NATURE OF THE SUBJECT 

Physical Education has an unique and significant contribution to make to education. Through its curriculum it contributes to the total development of the young, its clear aim being to develop individuals who are mature in all aspects, physically, intellectually, emotionally and socially. 

However, living together in a multi-cultural setting makes additional demands of a special kind on students and the uniqueness of the MYP is its global awareness. The discovery of 'self' through the programme encourages and promotes an appreciation of others. 

In addition, the MYP sets out to cultivate a healthy lifestyle in students and, therefore, advocates activities which are not only enjoyable but also contribute to healthy living. 

Consequently, it is important that the student develops a knowledge and understanding of these physical activities which encourage individuals to become teacher-independent, responsible for their own learning and able to make value judgements on the benefit of particular activities available in the community in which they are living. We should also encourage students to evaluate their planning and performance and to use that evaluation to inform further progress. 

AIMS 

The Aims of all subjects in the Middle Years Programme of the IBO state in a general way that which the teacher may expect to teach or do, and what the student may expect to experience or learn, in addition to the ways in which the student may expect to be changed by the learning experience. 

The aims of the Physical Education programme are to: 

· develop an appreciation and fundamental understanding of the value of Physical Education and its relationship to a healthy active lifestyle 

· encourage the student to work to an optimal level of physical fitness 

· develop an awareness of movement as a creative medium in the development of communication, expression, and aesthetic appreciation as reflected in dance and gymnastics 

· develop the motor skills necessary to enable students to participate successfully in a variety of physical activities 

· make participation in physical activity a pleasurable experience in which enjoyment and satisfaction are of the same importance as the skills being taught or the activity being pursued. This will be done by using an appropriate methodology and teaching style; with the subject being presented in a manner which gives satisfaction and a sense of achievement to all 

· develop a pupil's appreciation, knowledge and understanding of physical activities in all their aspects so that students realize their own potential and also appreciate the performance of others 

· develop the student's awareness of the complementary nature of actions and roles of each person in group activities, through competition with opponents and cooperation with partners

The content of a Physical Education programme comprises the study of all the actions performed in all the sports, games and movement activities that are currently practised in the context of a culture. It emphasizes knowledge and attitudes as much as motor skills. 

More specifically, it is the study of the different movements performed, whether for the purpose of increasing the functional capability (health-related fitness), or of mastering the challenges of the physical environment (motor skills), or of developing the potential for self-expression and communication with others (creative and expressive and social skills). 

· the individual in relation to him/herself 

· the individual in relation to different types of space and objects to master motor skills 

· the individual in relation to others to develop his/her potential of communication

OBJECTIVES 

The objectives of any subject in the Middle Years Programme of the IBO state in a specific way the targets set for the course, defining what the learner will be able to do, or do better as a result of following the course. The objectives can be seen as falling into four categories: memory, attitude, understanding, and doing. 

· Memory - the facts that the student needs to be able to recall for competence in the subject 

· Attitude - how the student is changed by the learning experience 

· Understanding - how the student will be able to better interpret or predict aspects of the subject 

· Doing - how the student will be able to apply what he/she has learnt in new or novel situations.

Objectives provided by the IBO for subjects in the MYP are defined as 'terminal' or 'overall' objectives. Whilst teachers may find it useful to develop their own interim objectives, it is the terminal objectives provided by the IBO that form the basis for the IBO assessment criteria to be used by teachers for the internal assessment of the students. 

· Health-Related Fitness 
To develop an understanding and appreciation of the various components which contribute to physical fitness 

· Creative and Expressive 
To fulfil the students' potential for expression and communication 

· Motor Skills 
To refine the execution of different forms of movements used in activities performed in a variety of physical environments 

· Social Skills 
To cooperate with one or more classmates to develop and to appreciate students' potential contribution to the achievement of group or individual tasks

SYLLABUS EXAMPLE 

The syllabus which follows is offered as an example of one way of enabling students to realize the objectives of the programme. Its use is not mandatory, and teachers can choose to adopt this syllabus example unchanged, or amend it, or devise an alternative. 

Health-Related Fitness 
· To develop an understanding and appreciation of the various components which contribute to physical fitness and to exert the cardiorespiratory and muscular systems in different ways through participation in physical activities.

Students should be able to: 

· demonstrate a knowledge of factors affecting health and fitness 

· demonstrate a knowledge and understanding of the importance of warm-up and cool-down procedures 

· demonstrate their knowledge of cardiovascular cardiorespiratory systems and the effect of exercise on them 

· understand the purpose of fitness tests and know methods of self-testing 

· understand the relationship between CV and CR and muscular endurance to fitness for life, and know appropriate ways to improve them 

· understand the importance of flexibility in fitness for life and how it can be measured and improved 

· understand the need for speed, agility and skill for sport-related fitness and how to test and improve them 

· demonstrate a knowledge of sport-specific circuit training using own body weight 

· demonstrate a knowledge of target heart rates ie., how to calculate them and integrate them into a fitness programme 

· demonstrate a knowledge of aerobic and anaerobic systems and how to train them 

· demonstrate the ability to perform safely and with good technique in physical activity 

· demonstrate a knowledge of developmental stretches and sport-specific stretches 

· understand how to modify their training programme with respect to injury, illness and rehabilitation 

· help themselves and others treat simple injuries 

· observe and interpret body messages e.g. muscle aches, searing, red face, posture 

· understand and experience different relaxation techniques 

· to develop positive attitudes towards fitness and efficiency in physical and mental health, diet, safety and hygiene and to confront the health hazards of the 20th and 21st Centuries 

· to appreciate and develop an awareness and sense of responsibility towards the self, the family, the community, the environment, the host culture and other cultures 

· draw diagrams showing the factors involved in a) health, b) fitness 

· describe what is necessary for basic hygiene 

· identify appropriate safety equipment in relation to given activities 

· distinguish between specific fitness and fundamental health 

· measure their pulse rate 

· understand the effect of exercise on pulse rate 

· understand the importance of testing fitness 

· perform a standard fitness test 

· suggest ways of improving areas of fitness 

· understand the relationship between an active lifestyle and aerobic fitness 

· understand the FITT and SAID principles i.e. FITT - Frequency, Intensity, Time, Type; SAID - Specific, Adaptation to Imposed Demand 

· demonstrate effective general stretching 

· take pulse and plot this on a graph 

· calculate and record resting and target heart rate 

· understand the relationship between resting heart rate and fitness level and how to select the appropriate level of exercise for themselves 

· know major muscle groups and identify the prime mover 

· know the strength/endurance continuum 

· learn the principle of overload using own body weights 

· understand the difference between anaerobic and aerobic 

· plan and implement various types of training with regard to specific sports 

· plan a six-week fitness programme and self-evaluate

Creative and Expressive 
· To fulfil the students' potential for expression and communication. 

The student will learn and develop: 

· poise, posture and balance 

· a sense of rhythm 

· spacial awareness 

· movement to stimuli 

· creative use of apparatus 

· to perform simple ethnic dances 

· use space in different levels 

· move to a variety of rhythms 

· compose a simple choreographed sequence 

· combine movement and apparatus with and without music 

· combine music and movement (individual/group) 

· perform a variety of ethnic dances 

· be able to create and perform a choreographed sequence of movement which reflects ideas and mood 

· be able to translate music into movement 

· to compose a sequence of movement using apparatus and floor movements 

· through performance and discussion demonstrate a knowledge and understanding of ethnic dance including the origin and historical significance 

· demonstrate the interpretation of music and other stimuli through a series of movements 

· demonstrate one rhythmic gymnastics sequence 

· demonstrate an independently-choreographed sequence 

· demonstrate personal style in movement

Motor Skills 
· To refine the execution of different forms of movement used in activities performed in a variety of physical environments.

The student will learn and develop: 

· motor skills which are needed for constructive participation in a variety of physical activities 

· the awareness of space 

· tactical awareness 

· basic principles of play 

· how to take part in a structured game demonstrating appropriate skills and tactics 

· to demonstrate a repertoire of skills in a variety of activities related to the individual and team games 

· to demonstrate the basic skills using a variety of implements 

· to demonstrate the basic skills using the foot/hand with a variety of objects 

· to demonstrate the ability to walk, run and jump in a variety of ways 

· how to use space in a tactical way 

· how to apply rules to the game and adapt if required 

· how to organize and present a small-sided game of the student's choice 

· how to recognize and solve problems in the course of a game 

· to demonstrate learned skills as required 

· how to referee a game

Social Skills 
· To cooperate with one or more classmates to develop and to appreciate a student's potential contribution to the achievement of group or individual tasks.

The student will learn and develop: 

· how to learn to work and play with others 

· to understand rules 

· how to take into account the wishes and capabilities of others 

· how to create and adapt certain game situations with the help of the following conditions: material, play area, rules and groupings 

· how to organize a match, competition or tournament 

· how to play with others in a team demonstrating cooperation, fair play and obedience to the rules and social modes 

· how to demonstrate a repertoire of skills in a variety of activities related to individual and team games 

· how to describe and evaluate the activity/game in relation to team tactics, technical skills, social behaviour 

· how to appreciate and motivate a team 

· to understand basic rules 

· to develop an understanding of the correct use and care of equipment and facilities 

· how to relate rules to the game and adapt them if required 

· how to accept refereeing decisions and abide by the rules 

· how to referee a game

PHYSICAL EDUCATION AND THE AREAS OF INTERACTION 

Approaches to Learning 

As far as Approaches to Learning is concerned, it is the area which involves the understanding, acquisition and putting into practice of the skills taught, to comply with any physical activity. It is definitely the area closest to the student's learning and is fundamental to this process. 

Health and Social Education 
Both parts of this area are important in Physical Education. In order to be able to practice physical activities, the students have to take their health into consideration and at the same time Physical Education is a great contributor towards the upkeep and improvement of the students' health. This does not only involve the need for exercise but it also includes an awareness of dangers to their health, first-aid, injury, prevention, proper equipment, tobacco, alcohol, drugs, etc. 

On the other hand, Physical Education also contributes greatly towards Social Education. Through encouraging individual and teamwork, the students learn to abide by a certain set of rules, to share experiences, to help each other in different situations, to become responsible for their welfare and that of others, and to grow psychologically and emotionally at a difficult stage when they are forming their characters. 

Environment 
Awareness of the physical and social environment is important in the practice of Physical Education. From the physical point of view, the grounds on which the activity is to take place, be they outdoors or indoors, must be healthy and safe. It is also up to the students to appreciate the need to keep these in good condition and to be able to evaluate under what circumstances it is safe and healthy to practice certain physical activities. Students will also learn about the variety of environments in which different physical activities can take place, and, which is the best way to undergo them without endangering the environment or causing an imbalance in nature. 

Physical Education is also linked to social education, as students must be aware of the need and pleasure of competing without aggression, sharing experiences, and trying to improve without becoming harmful to others. 

Community Service 
Community Service makes a great contribution towards the well-being of all students and particularly of those whose physical aptitude is not developed. Physical Education fosters the close relationship between participants and in many activities there is a need for cooperation between two or more to be able to fulfil an activity. Teamwork in Physical Education is an excellent example of Community Service, as working in a team, towards a common goal, teaches students to work in cooperation, enjoy the company and get to know and learn to relate to others who have a common interest. The benefits can be experienced both on and off the playing field. 

Community Service is particularly helpful for the community as it promotes and fosters a close relationship between the students, their friends at play and the community in general. 

Physical Education, because of its characteristics, contributes greatly towards the well-being of the person as an individual. This well-being can then be transmitted to the family, the friends, the neighbourhood and the community, and is a positive factor in the acquisition of proper and healthy lifestyles. 

Homo faber 
The individual at work and the individual creating is very much part of Physical Education. Sports, individual activities, dance, swimming, and in general all activities contribute to Homo faber. 

In the activities which are competitive, Homo faber is important in the training sessions during which, in order to motivate the athlete, there should be a great variety of activities and uses of equipment. 

Activities such as dance, choreography and gymnastics contribute to Homo faber, as students are not only able to create routines or sequences using their bodies but also make use of different gymnastic or non-gymnastic elements. 

INTRODUCTION TO ASSESSMENT 

There is no external assessment by the IBO within the Middle Years Programme: i.e. there are no formal externally-set or externally-marked examinations. All assessment within the MYP is carried out by teachers in participating schools and relies on their professional expertise in making qualitative judgements, as they do every day in the classroom. 

In line with its general assessment philosophy, the IBO will not pursue a norm-referenced approach to assessment in the MYP; instead it aims to achieve a criterion-referenced approach. Students' work is therefore assessed against defined assessment criteria and not against that of other students. 

All MYP schools are expected to develop assessment procedures and methods of reporting to parents which reflect the philosophy and objectives of the programme. All schools are thus expected to use the assessment guidelines and criteria published in this booklet, although local or national requirements may involve other assessment models and criteria as well. For schools which request IBO-validated grades for their students, the criteria and corresponding levels of achievement must be used as a basis for the grades submitted to the IBO; for these schools, standardization of assessment is ensured through a process of external moderation of teachers' internal assessment. 

This section provides advice on internal assessment, the criteria and level descriptors for final assessment, and the procedures which teachers must follow when their school registers students for IBO-validated grades. The MYP Coordinator's Handbook includes further details concerning the registration of students for certification, and the process of external moderation. 

It is highly recommended that the procedures for assessment and the MYP assessment criteria are shared with both students and parents as an aid to the learning process. 

Assessment During the Course 

Formative and Summative Assessment 

Within the MYP, continuous assessment should be an integral part of teaching. The use of assessment in a formative sense, to judge regularly the effectiveness of both teaching and learning processes, is essential to allow teachers and students to identify strengths and weaknesses. The purpose and means of assessment should be clearly explained to the students. 

· Formative assessment is an integral part of the learning experience and should not be an artificial 'add-on'. The objectives addressed by specific tasks should be shared with the students, with feedback taking place as soon as possible. 

· Summative assessment is the judgement made by the teacher of the standard of achievement reached by each student at the end of each stage of the programme. Assessment tasks should reflect the objectives and assessment criteria of the programme. They must be carefully chosen to measure the level of achievement expected for the relevant age group. 

The forms of assessment and reporting to parents and students will vary from one school to another. The flexibility which characterizes the MYP offers schools the opportunity to design their programme according to their needs and/or the constraints of their own national curriculum, while working towards the attainment of common MYP objectives. However, in line with the philosophy of the MYP, both formative and summative assessment during the course of the programme should be fully consistent with the teaching and the curriculum. 

The assessment criteria published here correspond to the objectives of MYP language A. The levels of achievement described have been written with year 5 final assessment in mind. In years 1–4 schools will adapt the relative importance, focus and expected levels of achievement for each criterion according to the progression of learning organized by each school. Some other criteria may also be added by the school and reported on internally to parents and students. 

Formative and summative assessment should: 

· allow both student and teacher to assess what the student can do, and how he/she can use knowledge and skills in a meaningful situation 

· allow the application of knowledge and skills rather than the mere recall of facts 

· involve the students' participation and reflection, for example, students should know the criteria of assessment for a given task, and on occasion help devise an assessment grid (rubric) to measure various aspects of their performance 

· provide students with an opportunity to analyse their learning and to understand what needs work or improvement 

· be based on agreed standards of performance for a particular year group, with expectations set by teams of classroom teachers and clearly communicated to students and parents 

· be informative for students, parents and teachers, and provide direction for future instruction 

· include references to consistent objectives and standards across the subjects such as ATL skills and attitudes, and collaborative work 

· reflect achievement against the criteria for the subject, and provide equal opportunities for students, regardless of gender, culture and special needs. 

Depending on circumstances, students will reach the objectives at different times and in different ways. The MYP provides schools with a series of final objectives for each subject, and schools are free to organize both teaching and assessment according to their needs. 

Process Assessment 
The MYP places ATL at the core of the curriculum; as students develop their own strategies for learning and problem solving, some forms of assessment may focus less on the result or product itself than on the thought processes leading to the desired outcome. 

Journals, logbooks, and exchange of information with the teacher or fellow students are typical activities for the assessment of process. They provide information on the strategies used by the student to achieve certain results, by ensuring that he/she responds to questions such as 'How did you . . . ? Explain the steps you used to . . .' Process assessment requires the student to reflect and find out how a product or performance has been achieved, what worked and what did not work. 

Process assessment is highly indicative of the student's understanding and can be used as formative assessment. It helps the student to develop an approach to learning and can be used in connection with many types of assessment activities. 

Assessment Activities 
In general, teachers are free to devise the exact nature of the assessment activities that they use. Assessment should be based on a variety of types of activity since no one task will cover all the objectives of an MYP subject. Projects, exhibitions, oral presentations, performances and demonstrations as well as written papers or essays all provide evidence for assessment of student learning. The tasks set, however, should stem from learning activities and may indeed be learning experiences themselves. If the tasks are complex they will allow the assessment of different kinds of skills and knowledge against the relevant criteria. 

The assessment activities should allow students to experience varied levels of support, since peer-conferencing and teacher-conferencing, editing and correcting are essential learning tools. 

When assessing each piece of work whether formatively or summatively, teachers should bear in mind the level of difficulty of the task, and the amount of support provided to the student, namely, whether the work is: 

· a piece of unsupported, spontaneous work, i.e. a 'first draft' 

· work written under test conditions 

· a polished and edited piece of work, i.e. a 'final draft' 

· work where the student had access to documentation, outside help, etc. 

This would affect the standards that teachers expect of their students' work and the nature of the feedback that they give. If students collaborate on a specific task, teachers must ensure that sufficient individual work is carried out for meaningful assessment. 

Assessment at the End of the Course 

When organizing the final assessment in each subject, teachers should use the accompanying MYP assessment criteria, based on the objectives of the MYP in that subject. Depending on local circumstances, teachers may also want to report internally on students' work according to other criteria. For schools which request IBO-validated grades for their students, the assessment results submitted to the IBO must be based only on the criteria and levels of achievement listed in this booklet; the teacher's final assessment of each student as recorded on the IBO marksheet should be the total of the levels of achievement which best reflect the student's abilities at the completion of the course. 

However, this does not imply that the final assessment should be based simply on one final test or examination, but that teachers should award the final score in the light of a variety of indicators of the student's performance. In arriving at this judgement, teachers should take into account a range of assessment activities undertaken towards the end of the course. 

Internal Standards 
When planning the final assessment of their students, schools and teachers should keep in mind a number of points. 

· An arithmetic average of recent assessments against any of the criteria is not necessarily the best way to make a final decision on each student's performance, since students will develop academically right up to the end of the course. Thus, for each of the criteria, the teacher must make a professional judgement as to which level best corresponds to the student's general level of performance towards the end of the course. 

· In cases where several teachers are involved in the assessment of the same subject, they must carry out their own process of internal standardization to ensure that similar standards have been applied to all students. 

· In certain schools, students may be grouped according to ability within the same subject. In such cases, the teachers' final assessment of students' performance across all groups must be based on a consistent application of the assessment criteria to all students. A different standard should not be applied to different groups.

Using the Criteria in Final Assessment
Procedure

The descriptors for each criterion are hierarchical. When assessing a student's work, teachers should read the descriptors, starting with level 0, until they reach a descriptor which describes a level of achievement that the work being assessed has not attained. The work is therefore best described by the preceding descriptor, which corresponds to a mark band. 

Where it is not clearly evident which level descriptor should apply, teachers must use their judgement to select the descriptor which best matches the student's work. However, care should be taken to apply criteria only to pieces of work for which they are appropriate. 

If the work is a particularly good example of achievement in that band, the teacher should give it the upper level in the band; if, on the other hand, the work is a poor example of achievement in that band, the teacher should give it the lower level in the band. 

General Principles 
· Only whole numbers should be recorded; partial levels, fractions and decimals are not acceptable. 

· The levels attributed to the descriptors must not be considered as marks or percentages, nor should it be assumed that there are arithmetical relationships between descriptors. For example, a level 4 performance is not necessarily twice as good as a level 2 performance. 

· Teachers should not think in terms of a pass/fail boundary for each criterion, or make comparisons with the MYP 1–7 grade scale, but should concentrate on identifying the appropriate descriptor for each assessment criterion. 

· The highest descriptors do not imply faultless performance, but should be achievable by students aged 16. Teachers should therefore not hesitate to use the highest and lowest levels if they are appropriate descriptors for the work being assessed. 

· A student who attains a high level of achievement for one criterion will not necessarily reach high levels of achievement for the other criteria. Conversely, a student who attains a low level of achievement for one criterion will not necessarily attain low levels of achievement for the other criteria. 

· Teachers should not assume that the results of a group of students being assessed will follow any particular distribution pattern.

PHYSICAL EDUCATION ASSESSMENT CRITERIA 

General 

The following assessment criteria have been established by the IBO for physical education in the Middle Years Programme. The final assessment required for IBO-validated grades and certification at the end of the MYP must be based on these assessment criteria. 

	Criterion A 
	Developing Movement Concepts and Motor Skills 
	Maximum 10

	Criterion B 
	Composition and Communication through Movement 
	Maximum 8

	Criterion C 
	Fitness
	Maximum 6

	Criterion D 
	Social Skills 
	Maximum 6




The assessment criteria and band descriptors appear on the following pages. 

· For each assessment criterion, a number of band descriptors, describing a range of achievement levels, are defined. The lowest level of achievement is represented as 0. 

· The criteria are not equally weighted. 

· The descriptors concentrate on positive achievement, although for the lower levels failure to achieve may be included in the description. 

The process by which a student's total level of achievement in terms of the assessment criteria is finally converted to a single grade is published in the MYP Coordinator's Handbook. 
	Criterion A: Developing Movement Concepts and Motor Skills 

Maximum 10 

This criterion refers to the student's level of performance and application of a variety of skills required across a range of activities. Different activities will demand a different set of motor skills. The higher levels of achievement on this criterion are characterised by competence in a wide variety of skills for the given activity. Excellence in a single skill does not merit the award of the highest levels of achievement.

	Level of 
Achievement
	Descriptor

	0
	The student does not reach a standard described by any of the descriptors given below. 

	1–2
	The student attempts to apply physical responses in simple performance environments. 

	3–4
	The student performs and applies some physical responses accurately in simple performance environments. 

	5–6
	The student performs and applies a range of physical responses accurately in some complex performance environments. 

	7–8
	The student performs and applies a range of physical responses fluently and with speed and/or accuracy in most complex performance environments. 

	9–10
	The student performs, applies and adapts a wide range of physical responses fluently and consistently with speed and accuracy in complex performance environments.


	Criterion B: Composition and Communication through Movement 

Maximum 8 

This criterion emphasises the quality of the composition of a performance within the allowable constraints of aesthetic activities. The higher levels of achievement on this criterion are characterised by creating and performing complex movement sequences. 

	Level of 
Achievement
	Descriptor

	0
	The student does not reach a standard described by any of the descriptors given below. 

	1–2
	The student composes and attempts simple movement sequences within the constraints of the activity. 

	3–4
	The student demonstrates control in creating and performing composed sequences of simple movement patterns that reflect some relevance to the required activity. 

	5–6 
	The student demonstrates consistency and control in creating, performing and improving linked movements that identify the main requirements of the activity. 

	7–8
	The student demonstrates coordinated actions of the body by creating, performing and improving linked movements that reflect the requirements of the activity.


	Criterion C: Fitness 

Maximum 6 

This criterion refers to the knowledge and practical understanding of the various components which contribute to health-related fitness.

	Level of 
Achievement
	Descriptor

	0
	The student does not reach a standard described by any of the descriptors given below. 

	1–2
	The student recalls a few basic facts and possesses limited understanding of various components which contribute to health-related fitness. 

	3–4
	The student possesses a reasonable understanding of various components which contribute to health-related fitness and is able to recall and apply the principles in a variety of different physical activities. 

	5–6 
	The student possesses a consistent and thorough understanding of a range of components which contribute to health-related fitness and is able to accurately recall, apply and evaluate the principles across a wide range of physical activities.


	Criterion D: Social Skills 

Maximum 6 

This criterion concerns the student's ability to work effectively with others. 

	Level of 
Achievement
	Descriptor

	0
	The student does not reach a standard described by any of the descriptors given below. 

	1–2
	The student sometimes works well with others towards the achievement of the task. 

	3–4
	The student often works well with others towards the achievement of the task. 

	5–6 
	The student consistently works well with others towards the achievement of the task.


